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“European History Moving” Project 
Cod. 2018-1-IT02-KA201-048062 

 

PLATON SCHOOL – (partner)   
 
 

 
REMEMBER: 
THE PROJECT, THROUGH ITS ACTIVITIES, PURSUES THE FOLLOWING OBJECTIVES: 

• create a transnational partnership with the aim of recreating, building and sharing new models, 
methodologies and flexible, sustainable and innovative learning processes. 

• define a new teaching method to support knowledge and study of History that favors better levels 
of learning characterized by transferability potential and elements of sustainability. 

• encourage the enhancement of European heritage as a shared resource, to raise awareness of 
history and common values and strengthen the sense of belonging to a common European space. 

• increase awareness of the importance of European cultural heritage, and in particular of cinema as 
an intangible common good in the context of a formal and informal learning process of history, in 
particular since the establishment of the modern states of the European Union. 

• promote participatory approaches for the knowledge of cultural heritage and intercultural dialogue 
in a training course between students and teachers. 

• develop and increase skills and abilities in digital, linguistic, critical thinking and entrepreneurial 
culture technologies for job creation, economic growth and social cohesion. 

THE OUT-PUT OF THE PROJECT: 
• Training Label "European History Moving"_Summary report of the training experiences carried out. 

• Audiovisual Collection of the Contest on the History of Europe (starting from the Modern States). 
 

 
Final Report of the Operational Phase in the Partner Schools through creative-experiential Laboratories, 
Workshops, Cine forum, History lessons through Cinema and development of the audio visual products of 
the Contest on the History of Europe ... starting from the Modern States. 

 
Participants:  
Teachers:  Paskalina (Lina) Tetradi  & Tanya Petratou 
Learners :  2019 to 2021, 9th & 10th grade students 
 
- describe the types of activities carried out with the target group of students in their school for the 
promotion of Cinema as an intangible common good of the common Cultural Heritage; 
- describe the methods applied in choosing the films and the selected titles; 
- describe the methods and training approaches applied on the basis of the assumption "cinematography as 
a teaching tool" in the teaching of history; 
- describe the procedures and methods of development of audio-visual products… how to create a short film: 
"search for the big idea"; 
- describe what are the positive and negative ponts of the audiovisual production as education tool for the 
students; 
- describe what kind of skills the students have developed in this process; 
- describe the digital, linguistic and personal technical skills acquired by the participants. 
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Describe the types of activities carried out with the target group of students in your school for the 
promotion of Cinema as an intangible common good of the common Cultural Heritage 

 

Platon School implemented the following strategies:  
 

❖ Participant teachers shared insight and know how, as communicated by UCAM and 

Thessaly university experts, with middle and high school history, literature, civics and 

music educators. 

❖ Participant teachers shared good practices and ideas as these were contributed by the 

partner schools, with the respective history, civics, literature and music teachers. 

❖ Within the context of our history, civics and literary syllabus, covering Greek historical, 

cultural and political milestones and how these were shaped by European values, 

attempted to design teaching tactics; aimed at focusing at European cultural 

commonalities, states share. 

❖ In view of the latter, we fragmented our work to different parts, so as to help our 

students understand the nature of the cultural ‘bondage’ that connects all European 

peoples. Literature teachers embarked in interactive class discussions about the distinct 

characteristics that comprise the European identity; drawn from multi ethnic diversity, 

evident in European cultural heritage. Literary examples were shared, from Greek and 

other European authors, along with language games with commonly shared linguistic 

terms.   

❖ Civics teachers, due to the nature of the taught course, with the students undertook the 

task of indentifying and evaluating the significance and underpinning elements to being 

a European citizen. Primarily focusing onto major legislative changes i.e. Maastricht 

Treaty; along with civil rights, responsibilities and an ongoing intercultural dialogue. 

Which in essence solidified, tolerance, diversity and a sense of European belonging. 

❖ The students designed posters, posted onto the school’s notice board, with what they 

viewed as cultural themes that comprise European identity. (viewed in the school’s 

website the students created for the Erasmus project: http://platon-school-erasmus-

ka2-european-history-moving-1.mozello.com/ ) 

❖ History teachers, reviewed in class key historical milestones in Greek contemporary 

history, 1800s to 2002, by investigating how far European values affected Greek identity 

and how far Greek cultural traits are present in European culture.  

❖ History teachers selected historical time periods that reflect a cultural and political 

‘merge’ between Greece and European states. Some of these examples were: 

• Greek nationalist wars of early 1820s influenced by French 
Revolution and Enlightenment 

• The emergence of a new Greek state 1909 under Eleftherios 
Venizelos in conjuction with European power houses involvement; 
influencing Greek identity 

• Greek Civil War 1946 to 1949 in the Cold War context 

http://platon-school-erasmus-ka2-european-history-moving-1.mozello.com/
http://platon-school-erasmus-ka2-european-history-moving-1.mozello.com/
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• Post WWII reconstruction and political challenges in Greece and 
Europe 

• Greek accession to the EEC, 1981 

• Collapse of the Berlin Wall, 1989 

• Implications of the Maastricht Treaty 1993 

• 1990s Greece becomes an immigration country 

• 2002 Greece joins the EU monetary union (abandoning the 
national currency)    

❖ Cinematography was selected as a tool so as to allow students to comprehend the influences 

that have occurred as a result of the aforementioned pivotal historical moments. In addition 

to debating how far, these influences, really enhanced cultural ‘Europeanization’. 

❖ A European History Moving Student Club was created (with weekly meetings during school 

hours), consisting of students with a particular interest in cinematography, serving as the 

core team for the development of the final film product.  

❖  
❖ The students that participated at the Narni student conference, November 18th 2019, 

developed and shared an extensive presentation of our school and activities done, reflecting 

their understanding of shared European values. (The presentation can be viewed at the 

padlet platform created by the participant teachers, so as to better monitor the project’s 

development: https://padlet.com/tpetratou/m040pv1f7jc6 ) 

❖  
❖ The Erasmus club coordinated the implementation of a multi-film event, March 26th 2020. 

Whereby, a collection of films was selected by students, history and literature teachers in 

order to commemorate the Greek Wars of Independence and respective European 

influences; in shaping Greek identity and position in Europe. The event’s core aim was to 

conduct an interactive session with an audience of mixed ages (parents and students), re-

discovering history through a series of scenes of pre-selected films. Complemented with 

discussion about the role of music, actors, dress codes, props used, settings, color, in 

amplifying the cinematographic messages. The event is documented both in the padlet 

platform and the website. However, due to the unforseen Covid-19 circumstances was 

cancelled and will be instead done on the 26th of March 2021, online. 

https://padlet.com/tpetratou/m040pv1f7jc6
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❖  

❖  
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❖  

 

❖ The students devised a newsletter sharing with the school community their cinematographic 

experiences and those at the Narni student conference. The latter has been disseminated 

via the school’s social media accounts to parents and the community. (It can be viewed at 

the Erasmus website, padlet and the school’s facebook account) 
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Describe the methods applied in choosing the films and the selected titles 

 
Tactics used toward the selection of films were: 
 

❖ As mentioned earlier, the Erasmus club along with the civic, history and literature teachers 

convened in order to select suitable films and titles, to serve pre-selected contemporary 

historical periods. Reflecting how Greek idenity was shaped and ‘merged’ with European 

values. Some of the films selected are: 
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Describe the methods and training approaches applied on the basis of the assumption 
"cinematography as a teaching tool" in the teaching of history 

 

Teaching methods and approaches applied in the classroom were: 
 

❖ History teachers upon extensive discussions drawn from insight offered to us by the UCAM 

and Thessaly university experts and in combination with ideas generated by all stakeholders 

involved devised our own “Lets dwell with the past”.  

❖ Involving the following tactics: 

• Selecting a film that refers to a particular historical period and or event, the class 
explores 

• Students form work groups and select impressionable, to them, scenes 
• They are encouraged to jot down notes as they watch the film; to keep them focused 

onto the film and have material to refer to  
• Students identify prejudices and values as communicated via the protagonists 
• Students try to understand observed biases in connection with historical 

circumstances and discuss how influential these were, in shaping belief systems 
• Students are asked to critically think about the movies viewed, particularly the 

controversial; and as such challenge the viewpoint communicated via the director 
• Students are asked to complete written and or oral reports based on a chosen film 
• Students are asked to form debate circles with pro-, anti- and neutral positions about 

the film theme 
• They are asked to explore possible differences between the book and the movie 

produced, (if applicable) 
• To pause the film in certain poignant scenes and ask students: What did the 

character(s) mean? What motivated them to say it? How does it help us better 
understand an experience or event?  

• To ask students to share their perception of the characters tough or morally charged 
decisions or emotionally charged choices 

• To ask students to jot down what they consider as powerful quotes expressed by the 
film characters; used in their academic works 

• To ask students to think of an alternate or hypothetical plot to that of the film, as an 
alternative historical course of action 

• Students to map film characters by answering questions like: Who makes decisions? 
Who follows orders? Who speaks? Who is silent? What causes conflict and how is it 
solved? What roles are women, men, disabled people, working-class people, and the 
poor given? 

• Students are asked to design drawings/posters of their understanding of the film’s 
core issue 

• Students are asked to form work groups and develop film ideas, characters, plots and 
scenery, re-enacting a historical event and present it in class 

 
 



 

 

9 

 

 
 

Describe the procedures and methods of development of audio-visual 
products… how to create a short film: "search for the big idea" 

 
The student Erasmus film club in collaboration with the participant teachers applied the following, 
for the implementation of the short film ‘big idea’: 
 

❖ Contemplated on the big idea by sharing with our students insights drawn from the 

preparatory teacher meeting minutes in Narni and Perpignan. More specifically decided 

upon working on a set of European values: solidarity, free movement, human rights, culture, 

democracy, equality, tolerance. 

❖ Film club students conducted a survey addressed to their peers, asking them “how European 

they feel”; collected the following responses: 

▪ Greece is a member of the EU; has bailed us out from Grexit 

▪ Free movement for all citizens; with their minds in European universities and 

jobs in prestigious corporations 

▪ Offers an abundance of commodities  

▪ A land of opportunities, in a recessionary environment 

▪ However, Europe ‘feels’ so far away from our daily concerns    

▪ Preparing the ‘ground’ for selected film, suggested a scaffolding method 

▪ Cinema: a way to visualize European values  

▪ students selected: cultural tolerance and respect for diversity and solidarity 

▪ Their rational: “we want to be European citizens’, but does this mean that 

we have to change who we are? What commonalities we share with other 

European states?” 

▪ Students in support of their search for the big idea, interviewed members of 

their extended families, differing age groups:  

▪ Is the sense of belonging to one state, of significance? 

▪ What is Europe's contribution to 'accepting' cultural pluralism? 
▪ What is Europe's contribution towards national identities? 
▪ Is the principle of equal opportunities served by Europe, towards all member 

states? 
▪ What should be done to make Europeans 'feel more Europeans'? 
▪ Shared their findings in class and developed patterns 
▪ Designed posters with what 'binds us' and what 'separates us' Europeans   
▪ The students responded, by looking at European history via a film (black 

comedy) they selected for inspiration: “Platon Academy” 2009 
▪ The film addresses: commonalities that Europe enhances in the 1990s 

chronological context 
▪ Socio economic changes that have occurred because of European unification  
▪ Political changes that have occurred in view of European unity and 

enlargement – Greece becoming an immigration pole 
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▪ National fears of over-centralization of executive powers by European entity 
▪ Benefits and advancements because of European unity 

▪ The students thought of a possible title/idea: “A trip around Europe in a few 

minutes” OR a comical alternative: “There’s solidarity and then there’s 

solidarity!” 

▪ 2 Possible plot(s): a mystery scenario with protagonists accidentally 

discovering that what they thought as ethnic identity and roots, is not! OR a 

satirical plot of an EU premiers meeting debating solidarity over allegations 

of an alleged breach of EU regulations 

▪ Plot 1: Heroes embark onto an intergenerational journey, searching archives, 

past history, asking questions about their ‘true’ heritage  

▪ Only to discover that although different, what binds them as a unity are 

values that are the culmination of their own many and diverse cultural/ethnic 

specific traits  

▪ Plot 2: (inspired by “Monty Pythons and the Holy Grail”, 1975) Heroes are 

leading European officials who are having difficulty maintaining a balance 

between solidarity and ‘own interests’ in the clash over… economic rights…. 

❖ Designing a tasks diagram: 

❖  

 

 

 



 

 

11 

 

Describe what are the positive and negative points of the 
audiovisual production as education tool for the students 

 

Teachers and students reflecting on strengths and weaknesses of cinematography as a teaching tool 
argued: 
Strengths:  
 

❖ It is an excellent tool for differentiated teaching; serving the needs of students with learning 

difficulties, so called visual learners 

❖ It helps students develop a better in depth understanding of complex history topics 

❖ It allows for a better understanding of historical protagonists choices and decisions 

❖ Brings students closer to past events 

❖ It may serve as a medium for students to make possible connections with their family history 

❖ It is a fun way to study history 

❖ It may offer students differing viewpoints and in effect encourage them to critically evaluate 

ideas and ethical dilemmas  

❖ Allows students to develop an aesthetic appreciation of performing art 

Concerns: 
❖ It is often difficult to implement suitable planning, due to class and syllabus time constraints  

❖ Some learners have different learning pace and as such might have difficulty watching films 

in class 

❖ Teachers often find themselves trying to discipline the class, with filming posing ‘obstacles’ 

❖ Encouraging students to do group work can at times pose challenges 

❖ Due to time constraints, may be difficult to mobilize and coordinate teachers and students 

toward planning cinematographic events 
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Describe what kind of skills the students have developed in this process 

 

Skills the students acquired as a result of the cinematography process are: 
 

❖ Students were exposed to technical aspects, as were attempting to implement all stages of 

final film implementation 

❖ Organizational skills students were exposed to, in their effort to plan cinematographic event 

and final product 

❖ Students practiced conflict resolution and task delegation, for film selection, plots, roles and  

settings 

❖ Students demonstrated leadership qualities in pursuing and organizing the film task force 

❖ Patience and resilience were traits students worked on toward implementing designated 

tasks 

❖ Cinematographic discussions allowed students to sharpen critical reflective thinking of 

complex plots and characters 
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Describe the digital, linguistic and personal technical skills acquired by the participants 

 

As a result of the cinematographic process, students picked up the following technical skills: 
 

❖ Experimented and learned the operation of equipment purchased for the Erasmus project 

❖ Became acquainted with the modus operandi of filming and in particular:  

▪ Plot – screenplay 

▪ Shooting script: as a precise version of the screenplay 

▪ Shooting script as a production tool 

▪ Setting up acts of confrontation and resolution  

▪ Creating a table to include all the components and shuffle them around  

▪ Scene headings – action – character names – dialogue 

▪ Developing short and direct writing  

▪ Determining if a scene is interior or exterior 

▪ Shooting location 

▪ Camera zooming: Long shot, cowboy shoot, closeup shot 

▪ Designing columns shots; numbering shots and providing brief descriptions 

with dialogues per shot 

▪ Keeping the setting simple, make optimum use of the school premises 

❖ Students became familiar with: 

❖ Patterns 

❖ Depth of focus: object up front and another one at the back 

❖ Shallow focus: clear face and blare rest frame, to focus on the particular face and or object  

❖ Place points of interest onto frame boxes 

❖ Placing an object in the middle of a frame to become more prominent 

❖ Contrasting colors on a frame  

❖ Using colors of characters clothes to indicate closeness, invasion, threat 

❖ Placing microphone always closer to the scene  

 


