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Dr. Makis Fragkos  _ University of Thessaly 

As stated in EuHiMo project’s goals “The project places Cinema at the center of a New Didactic 

Method for the study of History in the field of youth education in a context of formal and non-

formal learning”. 

Films provide a pedagogical tool for offering students alternative views of the world. Of course, 

films not only challenge print culture as the only viable source of knowledge, they are attractive 

cultural texts for students because they are not entirely contaminated by the logic of formal 

schooling. Cinema can provide a way of challenging the constraints imposed by the rigidity of the 

text-based curriculum.  

The potency and power of the movie industry can be seen in its powerful influence upon the 

popular imagination and public consciousness. Film produces images and ideas that shape both 

individual and national identities.  

Film may be one of the few mediums left that enables conversations that connect politics, 

personal experiences and public life to larger social issues, national and personal identities. Not 

only does film travel more as a pedagogical form compared to other popular forms such as 

television and popular music, but film carries a kind of pedagogical weight that other mediums 

lack.  

During the course of the activities of the EuHiMo project, teachers were educated in matters 

pertaining to film theory, film history and practical filmmaking. This has been both challenging 

and rewarding since it seemed to open new pedagogical pathways for the motivation of students 

to learn about European History and the instillation of European identity. Students were also 

educated and further motivated by participating in the creation of short films thus engaging in a 

highly creative and entertaining activity. 

The whole process has been most rewarding for all participants and this became evident not only 

from the passion exhibited in creating the short films through the difficult times of the pandemic 

and all the imposed constraints, but also from the reports that came in from all the schools 

indicating that this project will indeed have a long-lasting positive effect. 
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PARTICIPANTS FROM UCAM 

Dr. Josefina Sánchez Martínez 

Dr. Isabel Sarabia Andúgar 

Dr. Sergio Albaladejo Ortega 

Dr. Juan Francisco Hernández Pérez 

Dr. Miguel Ángel Martínez Díaz 

 

 

ACTIVITY REPORT 

The aforementioned doctors from the Audiovisual Communication area, 
belonging to the Digitalac research group from the Catholic University of Murcia 
(UCAM), have participated in five international meetings within the framework of 
the Erasmus+ K2 project called “European History Moving”. The first meeting 
took place in Athens in March 2019 and the second meeting was held in 
Perpignan in June 2019. In addition, they have held a third virtual meeting in 
February 2020 with all European participants involved in the project. Between the 
second and the third meeting, a coordination meeting was held in Narni in 
November 2019. Finally, a fifth virtual meeting took place in April 2021 in which 
the participating schools presented their creations and the award-winning short 
films were awarded. 

The purpose of the K2 projects is the exchange of good teaching practices among 
the participants. In this sense, the objective of the UCAM working group has been 
to train secondary school teachers from five European institutes (Greece, Italy, 
France, Bulgaria and Spain) in the acquisition of skills and competences to 
develop videos with their respective students that serve for the transmission of 
the historical memory of Europe. Specifically, this project has focused its activity 
on how to include and transmit the values of European citizenship in the 
curriculum of each teaching project at each secondary school. 

At the first meeting, held within the Plato School Institute in Athens in March 2019, 
the UCAM doctors held a workshop entitled “Discovering history through 
storytelling: film creation in the classroom”, which included five lectures and two 
practical workshops (one for recording and the other for video editing). With this 
workshop, a theoretical approach to the production process of a videographic 
work was carried out. 
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At the second meeting, held at the Lycée Jean Lurçat in Perpignan in June 2019, 
UCAM professors held a second workshop entitled “How to produce a story linked 
with European Citizenship”, which included five lectures and a practical workshop 
aimed at creating a literary script and executing a technical script. Based on the 
concept of European Citizenship, UCAM experts taught the participants the 
process of audiovisual creation, from the design of the idea to the preparation of 
a literary script and its subsequent conversion to a technical script. 

The titles of the conferences and workshops given by the UCAM professors in 
each of the two meetings of the European History Moving project are detailed 
below. 

 

FIRST MEETING: Athens, march 2019: Discovering history 

through storytelling: film creation in the classroom 

THEORETICAL APPROACH 

Tuesday, March 12 - (Theoretical contents) 

1. Intellectual property rights of cinema. 1 hour.  
Dr. Isabel Sarabia Andúgar 
 

2. Film creation process. 1 hour.  
Dr. Josefina Sánchez Martínez 
 

3. Language and film planning. 1 hour 
Dr. Sergio Albaladejo Ortega 
 

Wednesday, March 13 - (Practical contents) 

4. Film recording. 3 hours 
Dr. Juan Francisco Hernández Pérez 
Dr. Miguel Ángel Martínez Díaz 

 

Thursday, March 14 - (Practical contents) 

5. Practice of recording in work groups. 3 hours 
Dr. Sergio Albaladejo Ortega 
Dr. Juan Francisco Hernández Pérez 
Dr. Miguel Ángel Martínez Díaz 
Dr. Josefina Sánchez Martínez 
Dr. Isabel Sarabia Andúgar 
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Friday, March 15 - (Theoretical and practical contents) 

6. Film edition. 3 hours 
Dr. Miguel Ángel Martínez Díaz 
Dr. Juan Francisco Hernández Pérez 

 

SECONG MEETING: Perpignan, june 2019: How to produce a 

story linked with European Citizenship 

PRACTICAL APPROACH 

 

MONDAY, JUNE 3 (AFTERNOON) 

1. How to create a story linked with European Citizenship? By Dr. 
Josefina Sánchez Martínez (Catholic University of Murcia). 
 

2. How to write a screenplay approaching European Values? By Dr. 
Sergio Albaladejo Ortega (Catholic University of Murcia). 
 

3. How to develop a technical script for European short films? By Dr. 
Miguel Ángel Martínez Díaz (Catholic University of Murcia). 
 

4. How to manage a workshop of ideas? Brainstorming about European 

Citizenship. By Dr. Juan Francisco Hernández Pérez (Catholic University 
of Murcia). 
 

TUESDAY, JUNE 4 (AFTERNOON) 

5. Producing and shooting a scene created by the participants to the 

meeting and supervised by the team of the UCAM. By Dr. Sergio 
Albaladejo Ortega; Dr. Juan Francisco Hernández Pérez; Dr. Miguel Ángel 
Martínez Díaz; Dr. Josefina Sánchez Martínez; Dr. Isabel Sarabia 
Andúgar (Catholic University of Murcia). 
 

6. The role of the Film Commission in the context of audiovisual 

production in Europe. By Dr. Isabel Sarabia Andúgar (Catholic 
University of Murcia). 

 
COORDINATION MEETING: Narni, november 2019 

At the Perpignan meeting, it was decided that the two participating universities 
should prepare the “Contest Rules” in which the short films will be developed. 

The members of the UCAM team have prepared the following material: 
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As we discussed in Perpignan, because every short film should receive a prize, 

we could establish the following awards and, once watched, decide what prizes 

should be awarded: 

 Best message 

 Best screenplay 

 Best production design 

 Best direction 

 Best performance 

 Best cinematography 

 Best film editing 

 Best sound 

 Best costume design 

 Best make up 

 Best score 

Anyway, we could consider special mentions for those shorts that deserve an 

award for anything else (e.g. best title credits, best song, best special effects...) 

 
For voting the different parameters during the evaluation, we could use the 

following rubric, voting every aspect from 1 to 10: 

 

NAME MESSAGE SCREENPLAY 
PRODUCTION 

DESIGN 
OTHERS (1) 

SPECIAL 
MENTIONS (2) 

            

            

            

            

            

            

 

(1)  e.g.: direction, performance, cinematography, editing, sound, costume design, 

make up, score… 

(2)  e.g.: best title credits, best song, best special effects... 

 

Regarding the Contest Rules, we consider that could be interesting to elaborate 

them from the following premises: The short film has to...  

 adapt an existing scene from an historical film related to each country (as 

the team from Motril did) 
 promote a message according to european values 
 have a duration between 3 and 5 minutes 
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 be completely talked in english 

This way, the short films would be a sort of remake of a preexisting scene that, 

transforming the script to correspond the themes of the project, facilitate the rest 

of creative processes. 

 
Professors Isabel Sarabia Andúgar and María Dolores Lorán participated in this 
coordination meeting. At this meeting it was decided to plan a videoconference, 
at the beginning of February, for the different educational centers involved to 
present the progress of their work (the process of making their videos). 
 

THIRD MEETING: Videoconference, february 2020 

VIRTUAL MEETING 

On February 6, 2020 at 9:30 a.m. a third meeting took place. This time it was a 
virtual meeting between all the participants in the project. This session was led 
by the UCAM work group and, in it, two (or three) students from each educational 
center explained the development of their work. The work procedure followed in 
this session is explained below. 

THE PROCEDURE 

We have organized the content in two blocks. 

One of them is referred to the first Step of the production and the second 
it is about the production process  

In order to manage correctly the participation we think it is better that each 
school expose its audiovisual experience so far.  

Each school, I mean, its students have not more than 5’ to answering each 
content part.  

 

The order of the intervention is  

1.-  La Zafra Spain  

2.- Simeon Radev Bulgaria 

3. Platon School Greece 

4. Jean Lurçat France  

5.  Gandhi-Narni. Italy  

 

The first block is about the choice of the film that is used to be adapted 
to the audiovisual project.  
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We’d like to know some information about the film:  

- Who is the Director of the film.  

- Year of the production.  

It is very important to know:  What is the historical event you are going to 
work or you are working as issue? 

We are also very interested about:  What european values do you think 
are promoted in this scene you have chosen in your project? 

All of them are the main questions in this first part.  

 

The second content block is about the production process.  

We’d like to know how the production is being developed.  

Have you already started?  

Then explain, please if you have you already chosen the location for 
shooting.  

The organisation of the tasks is very important. It is why want to know 
 On the one hand, if the schelude of the production has been made.  

And About human resources involved in the production: What is the 
number of members of the technical crew and if you have distributed the 
different tasks?  

Regarding the sound, let us know: How many sound resources 
have you used/ are you going to use?  

And finally concerning lighting: What ligthting resources are you 
going to use/ or have you used? 

All of these aspects are the most important in the process of the 
production.  

Once the session ended, it was found that all the works of each of the Institutes 
were in a fairly advanced stage of pre-production. And given the smooth running 
of the Conference, it was considered convenient to hold a new virtual meeting 
before the Motril meeting at the end of April 2020. 

 

FOURTH MEETING. Videoconference, april 2021 

WORKS PRESENTATION AND JURY’S VEREDICT 

On April 16, 2021 from 10:00 to 12:00 the fourth meeting took place in which all 
the audiovisual works presented by the centers were viewed. 
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The jury was composed of: 
- Sergio Albaladejo Ortega (UCAM) 
- Makis Fragkos (University of Thessaly) 

 
The members of the jury had filled in individually the rubric indicated above and, 
once their personal evaluations had been made, they had met on the afternoon 
of April 15 to deliberate and decide the winners of each category. 
 
After the deliberation, the winners of each category were as follows: 
 

Best Short Film Award: 

Belonging (Gandhi - Narni), for delivering a well-rounded film with very good 
cinematography, editing, good story and a clear message. 

 

Best Direction Award: 

Tilt (Radev - Bulgaria), for having a clear directing vision and making good use of 
story and locations. 

 

Best Message Award: 

Not again (La Zafra - Motril), for having a clear and optimistic message regarding 
the EU. 

 

Best Production Design Award: 

Solidarity ... if you can keep it! (Platon - Athens), for the inventive use of webcams, 
costumes and makeup. 

 

Best Actor's Performances Award: 

The Great Farrokh (Lurçat - Perpignan), for the best performances of the 
ensemble cast. 

 

After the presentation of each school’s work, the members of the jury announced 
the winners and this phase was closed with great enthusiasm. 

 

Signed: Dr. Josefina Sánchez Martínez 

Director of the DIGITALAC research group 

In Murcia, May 2, 2021 
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European History Moving Project 

Cod. 2018-1-IT02-KA201-048062 

Methodological report of each school 

 

Foreign Language High School Simeon Radev  Pernik, Bulgaria 

Participants:  

Teachers: Mrs. Penka Ivanova; Mrs. Veselka Aleksandrova 

Learners: Aleksandra Dunkova, Asya Stefanova, Adriana Bundzhulova, Yoana Stoilova, Maria Dimitrova, 

Viktoria Boykova, Desislava Pesheva, Denitsa Petrova, Yana Tsvetkova, Mari Stefanova, Nia-Vasilena 

Stanimirova, Ines Aleksandrova, Katrin Dimitrova, Aleksandra Aleksandrova, Raya Nikolova, Maria Boyanova, 

Viktoria Petrova, Zhuliet Tsileva 

 

1. Describe the types of activities carried out with the target group of students for the promotion of Cinema 

as an intangible common good for the common Cultural Heritage  

After participating in the joint meeting of the project participants in November 2019 in Narni, Italy our target 

group was interviewed by the local TV Krakra. The students shared a lot of information about the activities 

carried out during the joint meeting as well as the experience they acquired. The interview was broadcast on 

the local TV, published on the School website and posted on Facebook.  

The students promoted the idea to establish a Cinema club at school and the coordinator of the project Mrs 

Penka Ivanova and the school principal Mrs Temenuzhka Krumova supported the idea. In this way on December 

1st, 2019 started functioning the first school club dedicated to the art of the Cinema. We made a plan of 

activities to carry out which are related not only to the implementation of the project but to the general idea 

of education and applying innovative approaches in teaching and studying. One of the first activities was that 

the students split into teams of two people and attended the so called Lesson of the Class which is held weekly 

for each class. These teams presented information about EHM project and popularized the Cinema club. Part 

of the students made a short film like a diary to make it possible for all the other students from our school to 

get to know in a visual way the events, experience and activities which were carried out during the meeting in 

Italy. As a result, a great number of students applied to be members of the Cinema club and gave ideas about 
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a variety of activities to make the Cinema a common tool in education. Another idea that was implemented 

was that the students made a selection of films produced by Italy, Spain, France and Greece in order to watch 

them and discuss them during the meetings of the Cinema club. So we watched and made discussions about 

European and national values regarding the films  Mira le of “t A a   ),  Las  ‘osas  ,  La 
Gra de Illusio   a d  Eter it  a d a Da  ). The films were especially selected to correspond to 

the History teaching program. After the discussions and with the assistance of the history and philosophy 

teachers, part of the members of the Cinema club and participants in the project carried out History and 

Philosophy lessons playing the role of teaching assistants. The teacher provided the facts and the information 

about the main events related to the particular historical period which is closely linked with the films 

mentioned above regarding The civil War in Spain, The World War II, and the problems with the immigration 

whereas the assistant-student tells about the film corresponding to the topic and gives a different more 

personal view about the historical event and its impact on the national culture and the social, emotional and 

cultural life of people at that time. This approach provoked huge interest and students started to make analogy 

or contrasts with similar situations and their impact on various aspects of life. We intend to continue these 

types of History and Philosophy lessons as they instigate motivation to learn more and get to know in depth 

Cultural heritage. 

On the Day of European Languages the students made posters dedicated to all countries in the European Union 

and focused on the art of Cinema in terms of getting to know the historical, cultural and educational 

environment in a better way.  

The Bulgarian team has posted an article sharing information about the EHM project in an online magazine 

alled We Matter . As a “tefa o a, a parti ipa t i  the proje t pro ided e iti g fa ts a d a flash a k a out 
the students` experience in the joint meeting in Narni, Italy. Here is a link to the particular edition of the 

magazine – https://issuu.com/wematterdm/docs/we_matter_____-3_______________ 

Mrs Penka Ivanova presented the good practice of applying films as an educational tool at an online national 

o fere e Ci e a Foru  i  “epte er,  where teachers exchanged beneficial ideas and promoted the 

Cinema as an integral part of the school education. 

On October 15th,2020 the teams working on Erasmus+ projects created a brochure promoting the usefulness 

and the achievements of the students and teachers involved in EHM project. The event was posted on the web 

page dedicated to ERASMUS + Days. 

 

2. Describe the methods applied in choosing the films and the selected titles.  

In terms of choosing the films to be the basis for the students` future short films, the teachers proposed to the 

students to make a preliminary research about the historical titles suitable for the project purpose. Afterwards 

we had a meeting which included the History and the Philosophy teachers to discuss the titles. Altogether there 

was a list of 9 films, the teachers turned into presenting leaders and wrote on a whiteboard the possible 

advantages and disadvantages of each film and together with the students voted for the three most 

appropriate titles. The criteria that were taken into consideration were the following: 

- Appropriate historical content 

- Educational Aspect 

- Critical Aspect 

file:///C:/Users/Utente/Downloads/EHM%20REPORT.docx
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- Cultural Aspect 

- Creative Aspect 

As a result three films were selected which embodied the most emblematic periods of Bulgarian history and 

are also relevant to the European history and the Cultural heritage. These films promote the national values 

too. The sele ted titles ere Under the Yoke , Tilt  a d Ti e of Parti g , ho e er, there was a change in 

the plans of one of the groups which decided to shoot a lege d ot ase o  the fil  Ti e of Parti g  

 

3. Des ri e the ethods a d trai i g approa hes applied o  the asis of the assu ptio  i e atography as 
a tea hi g tool  in the teaching of history.  

A general film literacy implies an understanding of the relationship between the wider socio-historical 

conditions in which film is produced and related developments in technology. A close film analysis embraces 

not only the expression of an individual or collective, but also the influence of a range of social factors such as 

historical movements, the socio-economic landscape and cultural heritage. One of the basic methods applied 

to the Cinema as a general teaching tool is that the learner is able to apply the Competence Method of Learning 

which means learning by means of making. On the basis of Cinema as an Art the learner is able to describe the 

social, cultural and economic contexts of the film. For example, the students are able to identify the ways in 

which films and film industries are influenced and reflect particular social, historic and cultural events and 

trends. Moreover, Cinema enables young people to identify the personal artistic view of the film director to a 

factual historical event. Another approach to the general character of Cinema as a teaching tool of History is 

the research aspect as films provoke the innate strife of human beings for finding out new information, 

satisfying curiosity and entering into other artistic forms embodied in the shape of a film. Through 

Cinematography students see films as part of a wider culture involving many other forms of art. 

Besides that, films teach young people to compare, analyze and evaluate the acquired facts, information and 

knowledge. Alongside with broadening their own general knowledge about history and reshaping it through 

their personal understanding which leads to the personal development of each individual and the formation of 

a mature adult capable of embracing national and European values, becoming a proactive citizen and desiring 

to promote peaceful living conditions and fighting against discrimination, inequality and religious intolerance. 

 

4. Describe the procedures and methods of development of audio-visual products, how to create a short film.  

The students split into three groups and each one made distributed the roles – a director, a scriptwriter, a 

cameraman, costume director, lightning director and sound director. After selecting the scene, the students 

looked for different locations for shooting the scene. All the members approved the selected location and 

started thinking about the script. It was really a hard task for them as they were supposed to choose a scene 

which implies essential historical information. All members gave ideas about the content of the script and the 

script writer made notes. After putting in a lot of effort into writing the script, the teachers had their final word 

and the amazing experience began. Some of the students became actors into the short film and learned their 

lines. The students shared the opinion that the remakes of each Bulgarian film should also be in Bulgarian in 

order to keep the authenticity of the speech. That is why the films have subtitles. The students are provoked 

to learn more about voice over which will be their further task into exploring film creating. Then the question 

of costumes emerged. Two of the groups needed folklore costumes and they borrowed them from the local 

theatre. The other group needed contemporary casual clothes and it was not a problem for them to provide 
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the necessary outfits. Then the students rehearsed their lines so that the director and the script writer could 

get an overall preliminary idea of the future scene and to give advice about the acting. So, the young people 

started shooting the scene. At times it was necessary to make another retake. When the director was not 

pleased with the acting or the actors did not come up to the film expectations actors and the filming staff 

needed to make retakes. Finally, the films were shot and then the technical part was fulfilled to make the 

sounding and montage.  

On the whole there were applied various approaches – research, discussion, assigning roles in the production, 

managing the whole process, managing and coordinating of communication and production quality control. 

The immersion into the overall process is a challenging and responsible task which tests the skills of the 

participants to take into consideration the opinion and requirements of other members. 

 

 

5. Describe what are the positive and negative points of the audiovisual production as an education tool for 

the students.  

Like each teaching tool, the audiovisual production also has its positive and negative aspects. As participants 

in the EHM who have experienced the whole process of creating a short film we can say that the advantages 

outweigh the disadvantages. Some of the main benefits are that the students become more engaged in the 

education and they start learning for pleasure not for the sake of grades. Being members of the new 

generation, they are particularly fond of technology and its application in learning, so the final audiovisual 

outputs make them significant and confident in their own abilities. What is more, these educational tools can 

be promoted and shared easily within schools and other educational institutions which means that they have 

a universal value.  

As far as the negative aspects are concerned, the organizational part is difficult and time-consuming. It may 

happen that due to their lack of social and living experience students put too much emphasis on the personal 

emotions in the historical events which can change the main focus of the historical event or even lead to a 

misinterpretation of the facts. In order to shoot a historic film it is necessary to make a huge preparation – 

starting with gathering a lot of historical information and facts, analyzing it and applying their own artistic view 

in a compact way that can be impossible without the expert assistance of teachers. 

 

 

6. Describe what kind of skills the students have developed in this process.  

The participants developed learning curiosity, skills of empathy and tolerance. All these skills contribute to their 

personal development and getting mature and responsible. They become aware of the national and European 

values and the importance of staying United in the diversity, that the future of the EU depends on their active 

citizenship and tolerance to the religious, ethnic and gender belonging. Solidarity and times of hardship such 

as going through the COVID pandemic stimulate their civic responsibility.  

Social skills such as the ability to express and stand up for their view were also developed. Interacting in a 

multicultural environment contributed to self-cognition and the ability to identify their own emotions, find a 

suitable way to react and analyze the relationship between the choice of acting in a certain situation and its 

consequences. So, this can be categorized as personal and psychological development skills. 
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7. Describe the digital, linguistic and personal technical skills acquired by the participants.  

 

The skills that the students developed during the process of shooting films can be summarized in three 

categories. 

Digital – The students learnt to use a camera and to apply various types of shots, how to use video editing 

software and how to apply the idea of a film into an audio-visual production. During the implementation of the 

project the students learned to discover tools and resources to organize and carry out their work on the project. 

Finally, the participants also learned about online safety which is an integral part of digital competence. Digital 

content creation is one more area of skill that students made progress in. 

Linguistic skills – The cognitive competences are the ones that were improved most of all. Listening, speaking, 

reading and writing competences in English and the native language were improved as the process of shooting 

films involved debates, discussions and interacting during the shooting process. One of the major skills that 

students acquired was critical thinking. Learners will be able to apply a range of critical approaches to films 

such as analyzing, contrasting and comparing. They will become reflective practitioners as developing the 

critical approaches through new experiences of films, in its turn they will create the skill of making 

interdisciplinary connections relating one school subject to another. Last but not the least skills such as making 

research, selecting the required information and systemizing it are considered to be life-long sustainable skills. 

The ability to summarize newly-gained information is of extreme importance as it improves their linguistic 

skills. Thus, it will affect the way they perform at school and at the final school exams in Bulgarian and English. 

Personal technical skills – The students acquired organizational and communication skills, time management 

skills and keeping the deadlines. The participants became adventurous creators exploring their own abilities, 

active collaborators and problem-solving individuals. Each student managed to boost their personal technical 

skills as the target group communicated using apps such as Viber, Whatsapp, emails, Microsoft teams as well 

as social nets Facebook and Instagram. 
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Lycée Jean Lurçat) / (Perpignan, FRANCE) 

 

REMEMBER: 

THE PROJECT, THROUGH ITS ACTIVITIES, PURSUES THE FOLLOWING OBJECTIVES: 

 create a transnational partnership with the aim of recreating, building and sharing new models, 

methodologies and flexible, sustainable and innovative learning processes. 

 define a new teaching method to support knowledge and study of History that favors better levels of learning 

characterized by transferability potential and elements of sustainability. 

 encourage the enhancement of European heritageas a shared resource, to raise awareness of history and 

common values and strengthen the sense of belonging to a common European space. 

 Increase awareness of the importance of European cultural heritage, and in particular of cinema as an 

intangible common good in the context of a formal and informal learning process of history, in particular 

since the establishment of the modern states of the European Union. 

 Promote participatory approaches for the knowledge of cultural heritage and intercultural dialogue in a 

training course between students and teachers. 

 develop and increase skills and abilities in digital, linguistic, critical thinking and entrepreneurial culture 

technologies for job creation, economic growth and social cohesion. 

 

THE OUT-PUT OF THE PROJECT: 

 Training Label "European History Moving"_Summary report of the training experiencescarried out. 

 Audiovisual Collection of the Contest on the History of Europe (starting from the Modern States). 

 

 

Final Report of the Operational Phase in the Partner Schools through creative-experiential Laboratories, 

Workshops, Cineforum, History lessons through Cinema and development of the audiovisual products of the 

Contest on the History of Europe ... starting from the Modern States. 

 

Participants:  

Teacher: Anne GALANGAU               English Teacher 

Teacher: Anne-Claude DAMAIS Economics and Sociology Teacher 

Learners : Première 01(eleventh grade) and Terminale 01 (final year of A-levels) 

- describe the types of activities carried out with the target group of students in their school for the 

promotion of Cinema as an intangible common good of the common Cultural Heritage: 
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European History Moving 

ERASMUS+

Lycée Jean Lurçat, 

Perpignan, France  

 “ee the e losed  po er poi t Europea  Histor  Mo i g Eras us+  prese ted i  Nar i . 

Since Narni, we worked on the different movie steps from screenplay writing, to clothes design including story-

oards see e losed s e arios s e ari  +  s opsis pro ess + Maki g of E‘A“MU“  

 

- describe the methods applied in choosing the films and the selected titles:  

from the beginning we have involved the students in the research of all the  

possi le ki ds of do u e ts see e losed tria gle re her he I ter et ; liste fil s A e Claude “oledad ; 
a liste de fil s e  a glais ; fil  readi g grid ; Tra ail et aide pour a al se fil s . 

We sele ted the thi al s e es of La Gra de Vadrouille , the  sear hed histori al e e ts a out the D-Day 

landing on beaches even in Pyrénnées Orientales, our region. 

We worked in workshops with pupils, they had to find pictures of landings and the most important dates of 

Europea  histor  a d Europea  alues see e losed frise Europe ; les gra des étapes de la o struction 

europée e  

 

- describe the methods and training approaches applied on the basis of the assumption "cinematography as a 

teaching tool" in the teaching of history: 

We dealt with iconographic supports and documents on INA.fr ; trailers of historical films to improve their 

cultural heritage. 

Furthermore, they have improved their awareness of the importance of European values and feelings, the 

se se of elo gi g to a o o  Europea  area see e losed i d aps ; Topi s for Nar i No  . 

 

- describe the procedures and methods of development of audio- isual produ ts… ho  to reate a short fil ; 
"search for the big idea": 

The  shot ideos prese ti g our s hool see e losed Prése tatio  Louis et Théo ; Prése tatio  Louise ; 
Prése tatio  L ée Al a  Elise Julie  Mahé . We orked o  a su ar  of the s opsis too  see e losed  

Eras us roles  list ; pupils  dialogues ;  ho is doi g hat list  

We worked on methodology, how to make a movie, the precise vocabulary, the different shots, storyboards 

see e losed fil  readi g grid ; é riture s e ario séa e   ; ideos ho  to ake a short fil   
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- describe what are the positive and negative points of the audiovisual production as education tool for the 

students: 

The pupils   fi al reports : their great poi ts a d a s to i pro e see e losed  pros a d o s a out Nar i 
e perie e  

We can add that it was difficult and very long for them to install audiovisual tools, and master them. 

 

- describe what kind of skills the students have developed in this process: 

The  orked their E glish riti g skills ith dialogues ith hose  e tra ts fro  the o ie  La Gra de 
Vadrouille  see e losed pupils  dialogues ; also riti g poe s a d so gs see e losed I AM POEM“  

They have improved their oral skills in English, gained self confidence as well as autonomy through reciting, 

singing and acting or directing as members of a shooting crew. 

Meanwhile, they have upgraded group working, tolerance, their sense of responsibility, listened to one another 

for the etter,  i pro ed  E glish la guage ith origi al a d o -a ade i  tools, lear ed to eet a d share 
with other young European partners... Thus, some of them have become friends and kept in touch since then... 

 

- describe the digital, linguistic and personal technical skills acquired by the participants: 

They have developed their technical skills handling the camera, using sounds, effects, directing lights, the clap 

and the necessity  to fill in the clap in order to follow the course of the plot and the sequences. 

You can see several links on our website :  

https://lyc-lurcat-perpignan.ac-montpellier.fr/projet-de-tournage-en-anglais 

https://lyc-lurcat-perpignan.ac-montpellier.fr/projet-erasmus-european-history-moving-0 

We ork a d share ith pupils o  a  E‘A“MU“ Whatsapp .The  ha e also set up an Instagram account. 

Now, for the current academic year 2020/2021, we have created an Erasmus Club and shoot around 2 hours a 

month on an only volunteer basis. 

 

 

 

 

 

 

https://lyc-lurcat-perpignan.ac-montpellier.fr/projet-de-tournage-en-anglais
https://lyc-lurcat-perpignan.ac-montpellier.fr/projet-erasmus-european-history-moving-0
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PLATON SCHOOL 

 

 

Final Report of the Operational Phase in the Partner Schools through creative-experiential Laboratories, 

Workshops, Cine forum, History lessons through Cinema and development of the audio visual products of 

the Contest on the History of Europe ... starting from the Modern States. 

 

Participants: 

Teachers: Paskalina (Lina) Tetradi & Tanya Petratou 

Learners : 2019 to 2021, 9th & 10th grade students 

 

- describe the types of activities carried out with the target group of students in their school for the 

promotion of Cinema as an intangible common good of the common Cultural Heritage; 

- describe the methods applied in choosing the films and the selected titles; 

- describe the methods and training approaches applied on the basis of the assumption "cinematography as 

a teaching tool" in the teaching of history; 

- describe the procedures and methods of development of audio-visual produ ts… how to create a short film: 

"search for the big idea"; 

- describe what are the positive and negative ponts of the audiovisual production as education tool for the 

students; 

- describe what kind of skills the students have developed in this process; 

- describe the digital, linguistic and personal technical skills acquired by the participants. 

 

REMEMBER: 

THE PROJECT, THROUGH ITS ACTIVITIES, PURSUES THE FOLLOWING OBJECTIVES: 

 create a transnational partnership with the aim of recreating, building and sharing new models, 

methodologies and flexible, sustainable and innovative learning processes. 

 define a new teaching method to support knowledge and study of History that favors better levels 

of learning characterized by transferability potential and elements of sustainability. 

 encourage the enhancement of European heritage as a shared resource, to raise awareness of 

history and common values and strengthen the sense of belonging to a common European space. 

 increase awareness of the importance of European cultural heritage, and in particular of cinema as 

an intangible common good in the context of a formal and informal learning process of history, in 

particular since the establishment of the modern states of the European Union. 

 promote participatory approaches for the knowledge of cultural heritage and intercultural dialogue 

in a training course between students and teachers. 

 develop and increase skills and abilities in digital, linguistic, critical thinking and entrepreneurial 

culture technologies for job creation, economic growth and social cohesion. 

THE OUT-PUT OF THE PROJECT: 
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Platon School implemented the following strategies: 

 

 Participant teachers shared insight and know how, as communicated by UCAM and 

Thessaly university experts, with middle and high school history, literature, civics and 

music educators. 

 Participant teachers shared good practices and ideas as these were contributed by the 

partner schools, with the respective history, civics, literature and music teachers. 

 Within the context of our history, civics and literary syllabus, covering Greek historical, 

cultural and political milestones and how these were shaped by European values, 

attempted to design teaching tactics; aimed at focusing at European cultural 

commonalities, states share. 

 In view of the latter, we fragmented our work to different parts, so as to help our 

stude ts u dersta d the ature of the ultural o dage  that o e ts all Europea  

peoples. Literature teachers embarked in interactive class discussions about the distinct 

characteristics that comprise the European identity; drawn from multi ethnic diversity, 

evident in European cultural heritage. Literary examples were shared, from Greek and 

other European authors, along with language games with commonly shared linguistic 

terms. 

 Civics teachers, due to the nature of the taught course, with the students undertook the 

task of indentifying and evaluating the significance and underpinning elements to being 

a European citizen. Primarily focusing onto major legislative changes i.e. Maastricht 

Treaty; along with civil rights, responsibilities and an ongoing intercultural dialogue. 

Which in essence solidified, tolerance, diversity and a sense of European belonging. 

 The stude ts desig ed posters, posted o to the s hool s oti e oard, ith hat the  

viewed as cultural the es that o prise Europea  ide tit . ie ed i  the s hool s 

website the students created for the Erasmus project: http://platon-school-erasmus- 

ka2-european-history-moving-1.mozello.com/ ) 

 History teachers, reviewed in class key historical milestones in Greek contemporary 

history, 1800s to 2002, by investigating how far European values affected Greek identity 

and how far Greek cultural traits are present in European culture. 

 History teachers selected historical time periods that reflect a cultural and political 

erge  between Greece and European states. Some of these examples were: 

 Greek nationalist wars of early 1820s influenced by French 

Revolution and Enlightenment 

 The emergence of a new Greek state 1909 under Eleftherios 

Venizelos in conjuction with European power houses involvement; 

influencing Greek identity 

 Greek Civil War 1946 to 1949 in the Cold War context 

Describe the types of activities carried out with the target group of students in your school for the 

promotion of Cinema as an intangible common good of the common Cultural Heritage 

http://platon-school-erasmus-ka2-european-history-moving-1.mozello.com/
http://platon-school-erasmus-ka2-european-history-moving-1.mozello.com/
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 Post WWII reconstruction and political challenges in Greece and 

Europe 

 Greek accession to the EEC, 1981 

 Collapse of the Berlin Wall, 1989 

 Implications of the Maastricht Treaty 1993 

 1990s Greece becomes an immigration country 

 2002 Greece joins the EU monetary union (abandoning the 

national currency) 

 Cinematography was selected as a tool so as to allow students to comprehend the influences 

that have occurred as a result of the aforementioned pivotal historical moments. In addition 

to debating how far, these influences, really enhanced ultural Europea izatio . 
 A European History Moving Student Club was created (with weekly meetings during school 

hours), consisting of students with a particular interest in cinematography, serving as the 

core team for the development of the final film product. 

 

 

 

 

 The students that participated at the Narni student conference, November 18th 2019, 

developed and shared an extensive presentation of our school and activities done, reflecting 

their understanding of shared European values. (The presentation can be viewed at the 

padlet platfor  reated  the parti ipa t tea hers, so as to etter o itor the proje t s 

development: https://padlet.com/tpetratou/m040pv1f7jc6 ) 

  

 The Erasmus club coordinated the implementation of a multi-film event, March 26th 2020. 

Whereby, a collection of films was selected by students, history and literature teachers in 

order to commemorate the Greek Wars of Independence and respective European 

i flue es; i  shapi g Greek ide tit  a d positio  i  Europe. The e e t s ore ai  as to 

conduct an interactive session with an audience of mixed ages (parents and students), re- 

discovering history through a series of scenes of pre-selected films. Complemented with 

discussion about the role of music, actors, dress codes, props used, settings, color, in 

amplifying the cinematographic messages. The event is documented both in the padlet 

platform and the website. However, due to the unforseen Covid-19 circumstances was 

cancelled and will be instead done on the 26th of March 2021, online. 

https://padlet.com/tpetratou/m040pv1f7jc6
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 The students devised a newsletter sharing with the school community their cinematographic 

experiences and those at the Narni student conference. The latter has been disseminated 

ia the s hool s so ial edia accounts to parents and the community. (It can be viewed at 

the Erasmus website, padlet and the s hool s facebook account) 
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Tactics used toward the selection of films were: 

 

 As mentioned earlier, the Erasmus club along with the civic, history and literature teachers 

convened in order to select suitable films and titles, to serve pre-selected contemporary 

historical periods. Reflecting how Greek idenity was shaped a d erged  ith Europea  

values. Some of the films selected are: 
 

 

Describe the methods applied in choosing the films and the selected titles 
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Teaching methods and approaches applied in the classroom were: 

 

 History teachers upon extensive discussions drawn from insight offered to us by the UCAM 

and Thessaly university experts and in combination with ideas generated by all stakeholders 

involved devised our own Lets dwell with the past . 
 Involving the following tactics: 

 

 Selecting a film that refers to a particular historical period and or event, the class 

explores 

 Students form work groups and select impressionable, to them, scenes 

 They are encouraged to jot down notes as they watch the film; to keep them focused 

onto the film and have material to refer to 

 Students identify prejudices and values as communicated via the protagonists 

 Students try to understand observed biases in connection with historical 

circumstances and discuss how influential these were, in shaping belief systems 

 Students are asked to critically think about the movies viewed, particularly the 

controversial; and as such challenge the viewpoint communicated via the director 

 Students are asked to complete written and or oral reports based on a chosen film 

 Students are asked to form debate circles with pro-, anti- and neutral positions about 

the film theme 

 They are asked to explore possible differences between the book and the movie 

produced, (if applicable) 

 To pause the film in certain poignant scenes and ask students: What did the 

character(s) mean? What motivated them to say it? How does it help us better 

understand an experience or event? 

 To ask students to share their perception of the characters tough or morally charged 

decisions or emotionally charged choices 

 To ask students to jot down what they consider as powerful quotes expressed by the 

film characters; used in their academic works 

 To ask students to think of an alternate or hypothetical plot to that of the film, as an 

alternative historical course of action 

 Students to map film characters by answering questions like: Who makes decisions? 

Who follows orders? Who speaks? Who is silent? What causes conflict and how is it 

solved? What roles are women, men, disabled people, working-class people, and the 

poor given? 

 Students are asked to design drawings/posters of their understanding of the fil s 

core issue 

 Students are asked to form work groups and develop film ideas, characters, plots and 

scenery, re-enacting a historical event and present it in class

Describe the methods and training approaches applied on the basis of the assumption 

"cinematography as a teaching tool" in the teaching of history 
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The student Erasmus film club in collaboration with the participant teachers applied the following, 

for the implementation of the short film ig idea : 
 

 Contemplated on the big idea by sharing with our students insights drawn from the 

preparatory teacher meeting minutes in Narni and Perpignan. More specifically decided 

upon working on a set of European values: solidarity, free movement, human rights, culture, 

democracy, equality, tolerance. 

 Film club students conducted a survey addressed to their peers, asking them ho  European 

they feel ; collected the following responses: 

 Greece is a member of the EU; has bailed us out from Grexit 

 Free movement for all citizens; with their minds in European universities and 

jobs in prestigious corporations 

 Offers an abundance of commodities 

 A land of opportunities, in a recessionary environment 

 However, Europe feels  so far away from our daily concerns 

 Preparing the grou d  for selected film, suggested a scaffolding method 

 Cinema: a way to visualize European values 

 students selected: cultural tolerance and respect for diversity and solidarity 

 Their ratio al: e a t to e Europea  itize s , ut does this ea  that 

we have to change who we are? What commonalities we share with other 

European states?  

 Students in support of their search for the big idea, interviewed members of 

their extended families, differing age groups: 

 Is the sense of belonging to one state, of significance? 

 What is Europe's contribution to 'accepting' cultural pluralism? 

 What is Europe's contribution towards national identities? 

 Is the principle of equal opportunities served by Europe, towards all member 

states? 

 What should be done to make Europeans 'feel more Europeans'? 

 Shared their findings in class and developed patterns 

 Designed posters with what 'binds us' and what 'separates us' Europeans 

 The students responded, by looking at European history via a film (black 

comedy) they selected for inspiration: Plato  A ade  2009 

 The film addresses: commonalities that Europe enhances in the 1990s 

chronological context 

 Socio economic changes that have occurred because of European unification 

 Political changes that have occurred in view of European unity and 

enlargement – Greece becoming an immigration pole

Describe the procedures and methods of development of audio-visual 

produ ts… how to create a short film: "search for the big idea" 
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 National fears of over-centralization of executive powers by European entity 

 Benefits and advancements because of European unity 

 

 The stude ts thought of a possible title/idea: A trip arou d Europe i  a few 

i utes  OR a comical alternative: There’s solidarity and then there’s 

solidarity!  

 2 Possible plot(s): a mystery scenario with protagonists accidentally 

discovering that what they thought as ethnic identity and roots, is not! OR a 

satirical plot of an EU premiers meeting debating solidarity over allegations 

of an alleged breach of EU regulations 

 Plot 1: Heroes embark onto an intergenerational journey, searching archives, 

past history, asking questions about their true  heritage 

 Only to discover that although different, what binds them as a unity are 

values that are the culmination of their own many and diverse cultural/ethnic 

specific traits 

 Plot : i spired  Mo t  P tho s a d the Hol  Grail , 5) Heroes are 

leading European officials who are having difficulty maintaining a balance 

between solidarity and o  i terests  i  the clash o er… economic rights…. 
 Designing a tasks diagram: 
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Teachers and students reflecting on strengths and weaknesses of cinematography as a teaching tool 

argued: 

Strengths: 

 

 It is an excellent tool for differentiated teaching; serving the needs of students with learning 

difficulties, so called visual learners 

 It helps students develop a better in depth understanding of complex history topics 

 It allows for a better understanding of historical protagonists choices and decisions 

 Brings students closer to past events 

 It may serve as a medium for students to make possible connections with their family history 

 It is a fun way to study history 

 It may offer students differing viewpoints and in effect encourage them to critically evaluate 

ideas and ethical dilemmas 

 Allows students to develop an aesthetic appreciation of performing art 

Concerns: 

 It is often difficult to implement suitable planning, due to class and syllabus time constraints 

 Some learners have different learning pace and as such might have difficulty watching films 

in class 

 Teachers often find themselves trying to discipline the class, with filming posing o sta les  

 Encouraging students to do group work can at times pose challenges 

 Due to time constraints, may be difficult to mobilize and coordinate teachers and students 

toward planning cinematographic events 

Describe what are the positive and negative points of the 

audiovisual production as education tool for the students 
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Skills the students acquired as a result of the cinematography process are: 

 

 Students were exposed to technical aspects, as were attempting to implement all stages of 

final film implementation 

 Organizational skills students were exposed to, in their effort to plan cinematographic event 

and final product 

 Students practiced conflict resolution and task delegation, for film selection, plots, roles and 

settings 

 Students demonstrated leadership qualities in pursuing and organizing the film task force 

 Patience and resilience were traits students worked on toward implementing designated 

tasks 

 Cinematographic discussions allowed students to sharpen critical reflective thinking of 

complex plots and characters 

Describe what kind of skills the students have developed in this process 
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As a result of the cinematographic process, students picked up the following technical 

skills: 

 

 Experimented and learned the operation of equipment purchased for the 

Erasmus project 

 Became acquainted with the modus operandi of filming and in particular: 

 Plot – screenplay 

 Shooting script: as a precise version of the screenplay 

 Shooting script as a production tool 

 Setting up acts of confrontation and resolution 

 Creating a table to include all the components and shuffle them 

around 

 Scene headings – action – character names – dialogue 

 Developing short and direct writing 

 Determining if a scene is interior or exterior 

 Shooting location 

 Camera zooming: Long shot, cowboy shoot, closeup shot 

 Designing columns shots; numbering shots and 

providing brief descriptions with dialogues per shot 

 Keeping the setting simple, make optimum use of the school 

premises 

 Students became familiar with: 

 Patterns 

 Depth of focus: object up front and another one at the back 

 Shallow focus: clear face and blare rest frame, to focus on the particular face 

and or object 

 Place points of interest onto frame boxes 

 Placing an object in the middle of a frame to become more prominent 

 Contrasting colors on a frame 

 Using colors of characters clothes to indicate closeness, invasion, threat 

Placing microphone always closer to the scene 

 

 

 

 

 

Describe the digital, linguistic and personal technical skills acquired by the participants 
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European History Moving 

 

 

Report 

 

Li eo Ga dhi  Nar i  

Italy 

Teacher:  

ms. Agostini  

mr. Fresa 

Students: 

class 4 E 

Describe the types of 

activities carried out with the 

target group of students in 

their school for the 

promotion of Cinema as an 

intangible common good of 

the common Cultural 

Heritage; 

 

 

 

 

Cineforum, analysis of each movies 

and disucssion about techinal 

elements and historical background. 

 

- describe the methods 

applied in choosing the films 

and the selected titles; 

 

The general aim was to show students 

the road to the building of Italian and 

European identity: each movie was 

chosen because it represented a 

defining moment in history.  

 

- describe the methods and 

training approaches applied 

on the basis of the 

assumption 

"cinematography as a 

The first teaching methode was to get 

the students undestand the link 

between the historical events and 
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teaching tool" in the teaching 

of history; 

 

movie language chosen by the 

director to show those events. 

- describe the procedures 

and methods of development 

of audio-visual products, 

how to create a short film: 

"search for the big idea"; 

 

The first step was to create the 

historical framework in Italian history 

a d Europea  history (L’Italia 
all’i ter o dell’Europa) through a 

series of lesson in history;  

The second step was to debate main 

historical events to focus on some 

intersting moments in history which 

would be the background for their 

video. 

The third step was to create focus 

groups working on a specific moment 

in history and their representation in 

famous movies. 

 

- describe what are the 

positive and negative points 

of the audiovisual 

production as education tool 

for the students; 

 

The most important positive points of 

the audiovisial production were: a) the 

in depth analysis of a particular 

moment in history; b) the in depth 

analysis of the cinematographical 

language used to describe it; c) the 

exact reproduction of a particular 

scene from the movie studied. 

The most important negative point 

was the difficulty to find a balance 

between the normal curriculm and the 

proget works.  

 

- describe what kind of skills 

the students have developed 

in this process; 

 

a) to work in group through the 

different steps of the proget 

(find the main historical idea, 

find the famous film 

describing it; analyse the 

techinical elements and 

reproduce them) discovering 

the different competeces of 

each member of the group; 
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- describe the digital, 

linguistic and personal 

technical skills acquired by 

the participants 

a) development of oral and 

written skills in English and in 

the organization of texts; 

b) to be able to discuss in a 

foreign language their ideas; 

c) acquisition of techinical skills 

in movie making 
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IES La Zafra, Motril 

Final Report 

Participants:  

Teachers:   

Francisco López, Jose Miguel Fernandez, Ana Hernandez, Antonio Fernandez, Octavio Gámez 

Learners: 

Marina Aragón, Beatriz Camacho, Ricardo Castilla, Lucia Chica, Rebecca Fernández, Alex 

González, Mireia González, Roberto Jiménez, Antonio Jiménez, Jorge López, Cludia Lorenzo, 

María Martínez, Jaime Martín, Pablo Morata, Miguel Rivas, Miguel Rubiño, Damián Tudela 

   

2. We reated the Ci e a i  the Classroo  Proje t  ith the help of Histor  depart e t a d 
follo i g the guideli es ith A dalusia  Offi ial Proje t Aula de Ci e A dalu ia  A dalusia  
Cinema Classroom). We have focused it in European History according to this KA201 project. 

Students have watched films in different subjects and performed different activities such as 

round tables discussions and creation of summaries of their favourite movies.  

 

3. Through discussion and proposals by the teachers involved in the EuHiMo Project we have 

developed a list of films that has been designed taking into account the most relevant events 

taking places in decades between 1900 and 2000. We have paid special attention to avoid 

content that could be too violent to be shown in the classroom and chosen in some cases just 

part of the movies that lead to a full understanding of the event and its context. 

 

4. DIfferent techniques have been applied: 

 

4. Flipped learning technique: We have proposed the student a list of clips to be watched the day 

before the projection of the movie. They are key elements to try to actívate students previous 

schemata on the knowledge of the context in which the movie has taken place. This contents 

have been previously worked through different sucjects, such as ITC, English, History and 

Spanish Language and Literature. 
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5. Focusing on narration elements: Using media in the classroom, students have been taught by 

the teachers that atended EuHiMo seminars on the elements to be appreciated on wathing 

movies paying attention to narrative techniques. Once they have been enlightened on 

elements such as shots, speed or lighting, they have been discussing on round tables on the 

details that have striken them the most in different key parts of the movies visualized. 

6. Creating a Script: Having given students examples of scripts, they have been able to créate 

their own ones following guidelines. These scripts have been the seed for the films that are 

being created for the final festival. 

 

5. The procedures followed to create the audiovisual product have been democratical in every 

moment. Grounding our students capacity of choosing what they wanted to create on the 

activities done in class such as commenting films or visualizing fragments commenting on 

techniques has been a success. They were more conscious of the difficulties involved in 

creating a complex movie making process, specially when talking about settings and use of 

FX. Because of that, when they were given the chance to propose their videos in three 

groups of six students, the proposals were pretty sensible. We had already worked in a AY 

CARMELA! Shooting of about 4 minutes, and were conscious of the real process of a 

production, so when voting, they reached consensus quite easily.  

6. In positive, we must highlight the innovative and creative elements involved in making a film 

an instrument instead of pure textbooks or videos devoted to history documentaries. They 

have challenged students in a different ways, which also moved in a transversal way through 

other subjects such as IT, Spanish, English or Technology. The way in which we have dealt 

with cinema techniques has proved to be a positive feedback for students to discover the 

world behind the cameras and to appreciate an art that sometimes is not given the 

importance that it has as an educative element. 

In negative, we have to mention the difficulties conveyed in certain occasions when it was 

difficult to convince the rest of the educative community to make them use this didactic tool. 

However, it only took one activity to involve the most sceptic ones to take part in the project. 

Parent showed themselves a little reluctant at the begining to let their kids take part in this 

international activities, but after several meetings and a continious update of the 

breakthroughs made in relation to our daily work, they finally accepted the project too. 

 

6- Students have worked on the 7 KEY COMPETENCES proposed by European Union for Social, 

personal and profesional Development: 

 

LINGUISTIC COMMUNICATION: Not only have they worked on scripts to practice how to develop 

narrations, but they have also interacted with students from four different nationalities using English 

as a vehicular language. 
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MATHEMATICAL; SCIENCE AND TECHNOLOGY: Students have learnt how cinema works and how a 

film is produced from the beginning, which have enlightened them on the art of audiovisual 

techniques. 

DIGITAL COMPETENCE: They have taken  part in virtual meetings with other partners and used 

computers for different purposes from script creation to edition. 

LEARNING TO LEARN: Students have been autonomous on the process of creation, and for sure, will 

be able to apply the techniques learnt in situations out of the classroom. 

SOCIAL AND CIVIC COMPETENCE: They have interacted personally and virtually with different 

partners from other schools, and what is more imporant, they have been able to take part 

successfully in democratic processes of decision making. 

INITIATIVE AND ENTREPENEURSHIP: They have learnt to be film directors, actors and actressess and 

sometimes even producers, which have led some of them to embrace the profesion of film makers, 

and others, to discover that it was not as easy as it is seen in movies. 

CULTURAL CONSCIENCE AND EXPRESSIONS: Students have learnt to appreciate cinema as an art, and 

have definitively discover that is can be a way of spreading knowledge and educating generations. 

 

7- Appart from what has been mentioned before, teachers and other staff have also learnt details and 

techniques on how to use digital elements to create films, have created long term relationships with 

staff from different countries who work on the same field as them, which has led to an exchange of 

experiences, and have definitively had the chance to interact with them phisycally and virtually in order 

to put in practice their linguistic skills using a foreign language. 
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Introduction  

To close the project, UCAM elaborated a survey to the teachers involved in the 

European History Moving project in order to take stock of the work developed.  

On one hand, the aim was to obtain the feedback of the partners in the project about 

their experience teaching History with the help of films, and to know the chances 

estimated by teachers for the methodology developed to be implemented in other 

schools. 

On another hand, the goal was to know the level of teacher knowledge about basic 

content of the film field acquired in the workshops carried out during the project and 

used in their History classes. This part includes also an assessment of the reaction of 

students in the audiovisual production experience and the evaluation of these results.   

1. Methodology applied 

This survey is an activity carried out during the last meeting of the project. It was 

implemented individually by 14 teachers1. Three of them participated in the survey 

online simultaneously and they  answered with the rest of the partners from their 

countries.  

1.1. Structure and objectives of the survey. 

The survey was made up of  63 questions organised in four blocks.  

Part I.Evaluation of the experience and perception as teacher 

In this  part of the survey  the main objective was to take stock of the project.  In this 

regard, we wanted to know how the election of the historical event or events dealt with 

the experience was made. It was interesting to have an approach to the process of 

choice of films used in class,  and to access its ex post assessment.  

We also addressed the issue related to  the access to the film's material and the 

permission for using them in class. Another aspect of the project worked on the survey 

was the results about the reaction of the students in reference to the introduction of 

films in the classes. Another aspect explored was what were the European values 

reached in the experience of using films to teach History. In this block of questions 

teachers were asked about the facilities employed in the educational experience and 

if the technical equipment was appropriate for the activity.    

 
1 Number of teachers and country: 4 Bulgaria; 3 Italy; 2 Spain; 3 France; 2 Greece. 



                  
    

   

3 

Part II Prospects for the use of the films as tool in History classes 

In this part of the survey the questionnaire was made in order to  know the chances 

that the methodology we have developed in this European Project can be  

implemented in the partner countries.  We addressed many issues to have a global 

vision about the possibilities our work made in this project could have continuity after 

this experience.   

Part III  Knowledge/skills acquired by teachers 

This block of the survey was composed of 30 questions about the content of the 

workshops developed in the meetings performed in Greece and France. We 

addressed in this training items  related to European audiovisual policies, the respect 

of the Intellectual Property audiovisual products in school, narratives in audiovisual 

products, audiovisual language, the development of an audiovisual production for its 

use in the process to teach European History.  

The questions were organised in five sections. The first one was“Intellectual property”; 

the second one was “Film Commission”; the third one wass “Film creation process”; 

the fourth was “Shot and sound: visual and audio elements in film”; and the fifth was 

“Film  editing”. The objective of this part of the survey was  to assess the audiovisual 

skills  learned by the teachers who have participated in the activities with students.  

Part IV Practical experience transmitted to students 

The methodology drawn for this project included audiovisual production work of the 

students. Therefore one part of the global activity was the development of an 

audiovisual creation around some historical event from their country. In this part of the 

survey the objective was to know how the students reacted to this new way to study 

and  how they participated in the work .  

 

1.2. Presentation of results.  

In this report we offer the questions, and their options, and the responses obtained. 

The results therefore are organized in function of the blocks of the questionnaire. 

Regarding the conclusions reached from the results, they are presented at the end of 

this report.  

2. Evaluation of the experience and perception as 

teacher  
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A. Use of films  

1. The Historical event or events dealt with this experience 

ANSWERS  Q.1.  

Transition of the country to democracy in 1990, Bulgaria 

Transition of the country from socialism to democracy (Bulgaria, 1990) 

The Ottoman yoke and the period of transition from the period of socialism to democracy at the end 
of the 20th century. 

The Ottoman yoke and the period of transition from the period of socialism to democracy at the end 
of the 20th century. 

1st World War , 2nd World War, the Building of Europe; the most important steps 

The first and Second World War, the Building of Europe, the most important step 

N/A 

Civil War - 

Spanish Civil War  

British history (Scotland, Ireland) / Pakistanian / Indian migration ; WWII 

The WW2 

La guerra civil española / La resistencia / y el cuento 

Historical event dealt by the film was the impact of Maastricht Treaty and mass migration in Europe 
in the early 1990s. 

Historical event dealt by the film was the impact of Maastricht Treaty and mass migration in Europe 
in the early 1990s. 

2. The films used in your lessons:  

ANSWERS  Q.2.  

Tilt 

Tilt 

Under the Yoke / Time of Parting / Tilt 

Under the Yoke / Time of Parting / Tilt 

La Grande Guerra / Vacanze Romane / La legge è legge / La grande bellezza 

La Grande Guerra / Vacanze Romane / La legge è legge / La grande bellezza 

N/A 

Ay Carmela! / Vente a Alemania, Pepe 

Ay Carmela! / Vente a Alemania, Pepe 

La Grande Vadrouille 

La Grande Vadrouille, Debouquement 

El laberinto del fauno / Blancanieves (Berger) en blanco y negro / Campeones 

“Platon Academy” by Filippos Tsitos, 2009 / “Holy Grail” by Monty Pythons, 1975 / “A touch of 
spice” Politiki kouzina by Tassos Boulmetis, 2003 

“Platon Academy” by Filippos Tsitos, 2009 / “Holy Grail” by Monty Pythons, 1975 / “A touch of 
spice” Politiki kouzina by Tassos Boulmetis, 2003 

3. Main criteria applied to choose the films for your lessons.  
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ANSWERS  Q.3. 

Appropriate historical content / Educational aspect / Cultural aspect / Critical aspect / Creative 
aspect 

Appropriate educational aspect / Historical content / Creative aspect 

National identity / Tolerance / Solidarity 

National identity / Tolerance / Solidarity 

Their historical meaning 

Their historical meaning 

N/A 

Importance of the events in European History and Spain 

Spanish Civil War / International People Migrant --> Main step in past century 

Importance of the events for British/European civilizations 

European citizenship / Humor / Historical event / Famous 

El dramatismo y la ficción / El cuento reinterpretado / La guerra civil / La lucha contra los 
totalitarismos 

The historical event, studied in class / Values and ideas communicated / Effectiveness of event 
communicated by film crew / Scenario, effectiveness / Soundtrack effectiveness / Photography 
and special effects effectiveness / Student suggestions 

The historical event, studied in class / Values and ideas communicated / Effectiveness of event 
communicated by film crew / Scenario, effectiveness / Soundtrack effectiveness / Photography 
and special effects effectiveness / Student suggestions 

MENTIONS:  
 
Transcendence of the event 

- Appropriate  historical content 
- Historical meaning  
- Educational aspect 
- European civilization  
-  
- Importance of the events in Europe History 
- Historical event studied in class 

 
Values transmitted 

 
- Cultural aspect 
- Creative aspect 
- National identity 
- Tolerance  
- Solidarity 
- Values communicated by film crew 
- Fight against totalitarianism  

 
 

The  film  
 

- Humor, 
- Famous 
- Drama 
- Effectiveness of scenario/soundtrack/photography /special effects  
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- Student suggestions  
-  

4. After the experience, do you think it was  a  good choice? 

 1 2 3 4 5 

ANSWERS  Q.4.  
5 

5 

5 

5 

5 

5 

N/A 

4 

4 

5 

5 

5 

4 

4 

AVERAGE: 4.69 

B. Intellectual properties rights. 

5. When you used films for teaching, did you watch the whole film in the classroom 

or just some fragments of the films? 

Yes /No 

ANSWERS  Q.5.  

Yes 

Yes 

No 

No 

No 

No 

N/A 

No 

No 

Yes 

Yes 

Yes 

Yes 

Yes 

6. Did you ask for permission to use it from the Collective Management Organisation 

of your country? 

ANSWERS  Q.6.  
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No 

No 

N/A 

N/A 

N/A 

N/A 

N/A 

N/A 

N/A 

Yes 

N/A 

N/A 

N/A 

N/A 

 

7 Do you think it would be difficult to ask permission and to pay the producers  for 

using legally audiovisual products in your educational center? 

 1 2 3 4 5 

ANSWERS  Q.7.  

5 

5 

5 

5 

5 

5 

N/A 

5 

5 

3 

1 

1 

4 

4 

AVERAGE: 4,07 

8. What means have you used to access the films used in your classroom? 

- Youtube 

- Own material 

- Material from the center  

- Others………. (explain please) 

ANSWERS  Q.8.  
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Youtube 

Youtube 

Youtube 

Youtube 

Youtube 

Youtube, Own Material 

N/A 

Own Material 

Own Material 

Youtube, Own Material 

Own Material, Material from the center 

Own Material, Material from the center 

Own Material, Material from the center 

Own Material, Material from the center 

MENTIONS:  
Youtube: 6 
Own material: 8 
Material from the center: 4  
 

9. Did you ask your students to look for the films you have chosen to work with to 

watch them at home? 

1. yes 

2. no 

ANSWERS  Q.9.  
1 

1 

1 

1 

1 

1 

N/A 

1 

1 

1 

1 

1 

1 

1 

C. Results of the students  

10. The script writing process of the audiovisual products made by the students has 

helped the reflection and debate about the Historical act dealt with.  

 1 2 3 4 5 

ANSWERS  Q.10.  

5 

5 

5 
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5 

5 

5 

N/A 

5 

4 

4 

4 

5 

5 

5 

AVERAGE: 4,76 

11. The level of internalisation of the knowledge  reached among the students about 

the History period studied using the  film as a tool was higher than others 

methodologies you have applied.  

 1 2 3 4 5 

ANSWERS  Q.11.  
4 

4 

5 

5 

3 

3 

N/A 

5 

5 

4 

5 

5 

5 

5 

AVERAGE: 4,46 

12. After this experience, have you observed that the capacity to watch critically a 

Historical film has improved among the students? 

 1 2 3 4 5 

ANSWERS  Q.12.  
4 

4 

4 

4 

4 

4 

N/A 

5 

5 

4 

4 

4 
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5 

5 

AVERAGE: 4,3 

13. Evaluate the level of involvement and interest of the students in the activities 

developed that you have observed.  

 1 2 3 4 5 

ANSWERS  Q.13.  

5 

5 

5 

5 

5 

5 

N/A 

4 

5 

5 

4 

4 

4 

4 

AVERAGE: 4,3 

14. Do you think that the fact  you included the audiovisual production  activity in the 

process of learning History has been a good experience for your students? 

 1 2 3 4 5 

ANSWERS Q.14. 
4 

4 

4 

4 

5 

5 

N/A 

5 

5 

5 

4 

5 

4 

4 

AVERAGE: 4,07 

15. Have you perceived that the audiovisual language was familiar to them? 

 1 2 3 4 5 

ANSWERS  Q.15. 
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5 

5 

4 

4 

4 

4 

N/A 

3 

4 

5 

2 

4 

4 

4 

AVERAGE: 4,6 

16. The satisfaction  you have perceived from your students in the development of 

this educational experience around the learning  of History, included the audiovisual 

production,  is evaluated with  

 1 2 3 4 5 

ANSWERS  Q.16.  
5 

5 

5 

5 

5 

5 

N/A 

4 

5 

5 

4 

4 

5 

5 

AVERAGE: 4,76 

17. Considering the resulting short film, how do you rate the work done together with 

the students? (Circle One) 

 1 2 3 4 5 

ANSWERS  Q.17.  

5 

5 

5 

5 

5 

5 

N/A 

5 

4 
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5 

4 

4 

5 

5 

AVERAGE: 4,76 

D. Europe values 

18. What main values have been reached in the whole  experience of using films to 

teach History? 

ANSWERS  Q.18.  

Tolerance / Equity / Respect other cultures 

Tolerance / Equity / Respect others rights 

National identity / Tolerance / Solidarity 

National identity / Tolerance / Solidarity 

Solidarity / Building of relationships / Opening to the others 

Solidarity / Building of relationships / Opening to the others 

N/A 

Importance of free circulation / Respect and tolerance 

Respect + Tolerance / European Citizenkind 

Tolerance / Knowledge of the other cultures / Self-awareness of being European 

Solidarity between us / Fraternity with volunteers / Self-awareness of European value 

Solidaridad entre ellos / Fraternidad / La identidad europea / La toma de conciencia que somos 
europeos 

Solidarity / Tolerance / Fairness 

Solidarity / Tolerance / Fairness 

MENTIONS: 
 
Tolerance: 9 
Solidarity: 6 
Self-awareness of being European/ European identity:5 
Respect:  4 
Equity: 2 
Fraternity: 2 
Solidarity: 2 
Fairness: 2  
National identity: 2 
Opening to the others/Building of relationships 2 
 
Knowledge of the other cultures:  
Importance of the circulation  
 

19. At what level do you consider that the students have managed to communicate 

European values through their work? (Circle One) 
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 1 2 3 4 5 

ANSWERS  Q.19.  
5 

5 

4 

4 

4 

4 

N/A 

5 

5 

4 

4 

4 

4 

4 

AVERAGE: 4,3 

20. Do you think that the films used in the lessons increased the knowledge about 

European Values? 

 1 2 3 4 5 

ANSWERS  Q.20.  
5 

5 

4 

4 

4 

4 

N/A 

5 

5 

5 

4 

4 

4 

4 

AVERAGE:4,38 

21. What is your assessment of the project's ability to promote European values 

among students and teachers? (Circle One) 

 1 2 3 4 5 

ANSWERS  Q.21.  

5 

5 

4 

4 

4 

4 
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N/A 

5 

5 

4 

4 

4 

4 

4 

AVERAGE: 4,3 

E. Facilities 

22. Do you think your educational center has enough equipment for using film 

content as a tool in an appropriate way? (Circle One) 

 1 2 3 4 5 

ANSWERS  Q.22.  

5 

5 

4 

4 

3 

3 

N/A 

4 

5 

5 

1 

1 

4 

4 

AVERAGE: 3.7 

 

 

3.- Prospects for the use of the films as tool in History 

classes  

23. The percentage of the content of any History programme that is possible to 

develop using films as a tool for teaching the subject is 

- The whole History programme 

- 70% 

- 50% 

- 25% 

- 5% 
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ANSWERS  Q.23.  
50% 

50% 

50% 

50% 

50% 

50% 

N/A 

70% 

70% 

70% 

25% 

25% 

70% 

70% 

AVERAGE: 
  (70%) 
6 (50%) 
2 (25%) 

24. What is your intention to introduce for the next course the use of films for 

explaining the Historical content of your programme.?(Circle One) 

 1 2 3 4 5 

ANSWERS  Q.24.  

4 

4 

4 

4 

3 

3 

N/A 

5 

4 

4 

5 

5 

5 

5 

AVERAGE: 3,84 

25. Do you think that in the educational system and in view of the development of 

facilities of your country is it possible to implement methodologies using films?(Circle 

One) 

 1 2 3 4 5 

ANSWERS  Q.25. 
4 

4 

3 

3 
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5 

5 

N/A 

5 

5 

4 

5 

5 

4 

4 

AVERAGE: 4,3 

26. To what extent do you agree with the jury's decision when awarding the short 

films? (Circle One) 

 1 2 3 4 5 

ANSWERS  Q.26.  
5 

5 

5 

5 

5 

5 

N/A 

5 

4 

5 

5 

5 

4 

4 

AVERAGE: 4,76 

ABOUT PROJECT TRAINING  

27. What general evaluation do you give to the audiovisual skills obtained? (Circle 

One) 

 1 2 3 4 5 

ANSWERS  Q.27.  
5 

5 

5 

5 

3 

3 

N/A 

5 

5 

5 

3 

3 
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4 

4 

AVERAGE: 4,2 

28. Due to your Knowledge about the educational sector as a teacher of your 

country, do you think the introduction of the use of films can be accepted by the 

community of teachers?  

 1 2 3 4 5 

ANSWERS  Q.28. 

4 

4 

3 

3 

4 

4 

N/A 

5 

5 

4 

4 

4 

4 

4 

AVERAGE: 4 

29. The introduction of films in the pedagogical method for teaching History could be 

integrated easily and developed in the academic system of your country.  

 1 2 3 4 5 

ANSWERS  Q.29. 
4 

4 

3 

3 

3 

3 

N/A 

5 

5 

4 

5 

5 

4 

4 

AVERAGE: 4 
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4. Knowledge acquired by teachers 

A.- Intellectual property 

30. All the actions to support the promotion of film industry in Europe is made by 

European Community in the framework of the programme (Circle One) 

a. Creative Europe 

b. Film and Media 

c. Education media program 

ANSWERS  Q.30.  
a. Creative Europe 

a. Creative Europe 

a. Creative Europe 
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a. Creative Europe 

a. Creative Europe 

a. Creative Europe 

a. Creative Europe 

c. Educational media program 

a. Creative Europe 

a. Creative Europe 

c. Educational media program 

a. Creative Europe 

a. Creative Europe 

a. Creative Europe 

RESULTS.  Right  12               / Wrong 2 

31. Copyright (or author’s right) is (Circle One): 

a. A legal term that allows the use of books, music, paintings, films etc. freely 

b. A legal term used to describe the rights that creators have over their literary 

and artistic works. 

c. It's not a legal term 

ANSWERS  Q.31.  

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

a. A legal term that allows the use of books, music, paintings, films etc. freely 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

a. A legal term that allows the use of books, music, paintings, films etc. freely 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

b. A legal term used to describe the rights that creators have over their literary and artistic works. 

RESULTS.  Right  12               / Wrong 2 

32. What is the copyright symbol  (Circle One): 

a.    b.   c.  

ANSWERS  Q.32.  

c. © 

c. © 

c. © 
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c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

c. © 

RESULTS.  Right  14               / Wrong 0 

33. How long is the duration of the copyright protection (Circle One): 

a. 10 years 

b. 25 years 

c. 50 years or more 

ANSWERS  Q.33.  
c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

c. 50 years or more 

RESULTS.  Right  14               / Wrong 0 

34. If creators want to grant rights to their work and can make them available to other 

creators or users, they must identify their work with the license (Circle One): 

a. Creative media 

b. Creative commons 

c. Free license 

ANSWERS  Q.34.  

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 
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b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

b. Creative commons 

RESULTS.  Right  14               / Wrong 0 

B.- Film Commission 

35. “Non-profit organizations set up by local institutions to attract audiovisual 

productions 

(film, TV series, documentaries, music videos, advertisements…) in the territory”. This 

definition corresponds to (Circle One): 

  

a.  Film Studios 

b.  Film Society 

c.  Film Commissions 

 

ANSWERS  Q.35.  
c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

c. Film Commissions 

RESULTS.  Right  14               / Wrong 0 

 

36. Mark the wrong answer (Circle One): 

  

a.  A Film Commission is national or regional 

b.  A Film Commission is local 

c.  A Film Office is local 

  

ANSWERS  Q.36.  

b. A Film Commission is local 

c. A Film Office is local 

b. A Film Commission is local 
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b. A Film Commission is local 

c. A Film Office is local 

c. A Film Office is local 

c. A Film Office is local 

a. A Film Commission is national or regional 

c. A Film Office is local 

a. A Film Commission is national or regional 

a. A Film Commission is national or regional 

a. A Film Commission is national or regional 

c. A Film Office is local 

c. A Film Office is local 

RESULTS.  Right  4               / Wrong 10 

 

37. To create a directory of audiovisual professionals is one of the most important 

functions of a Film Commission (Circle One): 

  

a.  Of course, because it allows to promote the national services and 

professionals 

b.  Not at all, because Film Commissions must not deal with this function 

c.  Not at all, because it’s better to hire foreign professionals than local, regional 

or national 

  

 

ANSWERS  Q.37. 
a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

a. Of course, because it allows to promote the national services and professionals 

RESULTS.  Right  14               / Wrong 0 

 

38. Which of the following functions correspond to the Film Commission? (Circle 

One): 

  

a.  Promoting and giving information about the territory 

b.  Providing authorizations for shooting and helping the audiovisual crew 

involved 

c.  Both of the above 

ANSWERS  Q.38.  
c. Both of the above 
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c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

c. Both of the above 

RESULTS.  Right  14               / Wrong 0 

 

 39. Do France, Italy, Spain, Bulgaria and Greece belong to the European Film 

Commissions Network (EUFCN)? (Circle One): 

  

a.  Yes, all of them 

b.  No. Despite Bulgaria have Film Commission, it doesn’t belong to EUFCN 

c.  No, Italy and Greece are not members 

  

ANSWERS  Q.39.  
a. Yes, all of them 

a. Yes, all of them 

b. No. Despite Bulgaria have Film Commission, it doesn’t belong to EUFCN 

b. No. Despite Bulgaria have Film Commission, it doesn’t belong to EUFCN 

a. Yes, all of them 

a. Yes, all of them 

a. Yes, all of them 

a. Yes, all of them 

N/A 

a. Yes, all of them 

a. Yes, all of them 

a. Yes, all of them 

a. Yes, all of them 

a. Yes, all of them 

RESULTS.  Right  14               / Wrong 0 

 

C.- Film creation process 

40. An idea which comes from our memory or personal experience is…  (Circle 
One): 
 

a. a read idea 
b. a selected idea 
c. a requested idea 

 

ANSWERS  Q.40  

b. a selected idea 
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b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

b. a selected idea 

RESULTS.  Right  14               / Wrong 0 

 
 
41. The description of the idea in a few lines (between 6 and 8 lines), containing the 
beginning, the middle and the end of the idea, is named…  (Circle One): 
 

a. story-line 
b. running order 
c. treatment 

 

ANSWERS  Q.41.  

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

a. story-line 

RESULTS.  Right  14               / Wrong 0 

 
42. How many acts contain the plot? (Circle One): 
  

a. None 
b. One: denouement 
c. Three: beginning, middle and end 

 

ANSWERS  Q.42  
c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 
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c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

c. Three: beginning, middle and end 

RESULTS.  Right  14               / Wrong 0 

 
 
43. The moment of greatest tension in the story is named…  (Circle One): 
 

a. rising action 
b. resolution 
c. climax 

 

ANSWERS  Q.43.  
c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

c. climax 

RESULTS.  Right  14               / Wrong 0 

 
44. A script only includes dialogues (Circle One): 
 

a. True 
b. False 
c. Only if it’s a screenplay for tv 

 
 

ANSWERS  Q.44.  
b. False 

b. False 

b. False 

b. False 

b. False 

b. False 

b. False 

b. False 

b. False 

a. True 

b. False 
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b. False 

a. True 

a. True 

RESULTS.  Right  11               / Wrong 3 

 
 
45. Mark the correct answer (Circle One): 
 

a. A literary script must include technical directions 
b. A literary script only includes dialogues 
c. A shooting script must not include technical directions 

 
 

ANSWERS  Q.45. 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

c. A shooting script must include technical directions 

RESULTS.  Right  14               / Wrong 0 

 
 
46. The following script is…  (Circle One): 
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a. an american shooting script 
b. an european literary script 
c. an american literary script 

 

ANSWERS  Q.46.  
b. an european literary script 

b. an european literary script 

a. an american shooting script 

a. an american shooting script 

c. an american literary script 

c. an american literary script 

c. an american literary script 

N/A 

c. an american literary script 

c. an american literary script 

c. an american literary script 

c. an american literary script 

c. an american literary script 

c. an american literary script 

D. Shot and sound: visual and audio elements in film 

47. The example is a (Circle One): 
a. Shot 
b. Scene 
c. Sequence 
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ANSWERS  Q.47.  
c. sequence 

c. sequence 

b. scene 

b. scene 

c. sequence 

c. sequence 

c. sequence 

b. scene 

c. sequence 

c. sequence 

c. sequence 

c. sequence 

c. sequence 

c. sequence 

RESULTS.  Right  11               / Wrong 3 

 
 
48. What kind of shot is it? (Circle One): 
 

  
 

a. Extreme long shot 
b. Long shot 
c. Close-up 

 

ANSWERS  Q.48. 

b. Long shot 

b. Long shot 

b. Long shot 

b. Long shot 

b. Long shot 

a. Extreme long shot 

b. Long shot 

a. Extreme long shot 

a. Extreme long shot 

b. Long shot 

b. Long shot 

b. Long shot 

a. Extreme long shot 

a. Extreme long shot 

RESULTS.  Right  9              / Wrong 5 

 
49. What kind of shot is it? (Circle One): 
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a. Full shot 
b. Cowboy shot 
c. Medium shot 

 

ANSWERS  Q.49. 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

b. Cowboy shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

c. Medium shot 

RESULTS.  Right  13               / Wrong 1 

 
 
50. What kind of shot is it? (Circle One): 
 

 
a. Close-up 
b. Extreme close-up 
c. Full-shot 

 

ANSWERS  Q.50  
b. Extreme close-up 

b. Extreme close-up 

a. Close-up 

a. Close-up 

N/A 

b. Extreme close-up 

b. Extreme close-up 
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b. Close-up 

b. Extreme close-up 

b. Extreme close-up 

b. Extreme close-up 

b. Extreme close-up 

b. Extreme close-up 

b. Extreme close-up 

RESULTS.  Right  11               / Wrong 3 

 
51. This scene is a (Circle One): 

a. Static shot 
b. Shot in movement 
c. None of the above 

 
 

ANSWERS  Q.51.  
b. Shot in movement 

b. Shot in movement 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

a. Static shot 

RESULTS.  Right  12               / Wrong 2 

 
 
52. What shot keep to the rule of thirds (Circle One): 

a.  b.  

c.     
 
 
 

ANSWERS  Q.52.  
b. (Image) 

b. (Image) 

b. (Image) 
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b. (Image) 

b. (Image) 

a. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

b. (Image) 

RESULTS.  Right  13               / Wrong 1 

 

53. The scene includes the following elements of a soundtrack (Multiple Answer): 

a. Music 

b. Sound effects 

c. Dialogue 

 

ANSWERS  Q.53.  
a. y b. 

c. 

c. 

c. 

b. y c. 

c. 

b. y c. 

b. 

b. y c. 

b. y c. 

c. 

c. 

a. y b. 

a. y b. 

RESULTS.  Right  0               / Wrong 14 

 

Film editing 

 54. Film editing techniques are used by film editors to (Circle One):  

a. Tell stories. 
b. Produce a song. 
c. Write a book. 

 
 

ANSWERS  Q.54.  

a. Tell stories. 
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a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

a. Tell stories. 

RESULTS.  Right  14               / Wrong 0 

 

 55. The editor uses his own judgment when searching for the (Circle One): 

a. Wrong shots. 
b. Best shots. 
c. Right lighting. 

 
 

ANSWERS  Q.55.  
b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

b. Best shots 

RESULTS.  Right  14               / Wrong 0 

 

56. What kind of edit transition is it? (Circle One): 

a. Cut 
b. Dissolve 
c. Fade 

 

ANSWERS  Q.56.  

a. Cut 

a. Cut 

N/A 

N/A 

N/A 
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a. Cut 

a. Cut 

b. Dissolve 

a. Cut 

a. Cut 

a. Cut 

a. Cut 

a. Cut 

a. Cut 

RESULTS.  Right    10      / Wrong 1   / N/A 3 

 

57. What kind of edit transition is it? (Circle One): 

a. Wipe 
b. Dissolve 
c. Fade 

 
 

ANSWERS  Q.57.  
b. Dissolve 

b. Dissolve 

N/A 

N/A 

N/A 

b. Dissolve 

b. Dissolve 

N/A 

b. Dissolve 

c. Fade 

c. Fade 

c. Fade 

b. Dissolve 

b. Dissolve 

RESULTS.  Right    7      / Wrong 3   / N/A 4 

 

58. What kind of edit transition is it? (Circle One): 

a. Wipe 
b. Cut 
c. Fade 

 

ANSWERS  Q.58 

a. Wipe 

a. Wipe 

N/A 

N/A 

a. Wipe 

a. Wipe 

a. Wipe 

N/A 

a. Wipe 
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a. Wipe 

a. Wipe 

a. Wipe 

b. Cut 

b. Cut 

RESULTS.  Right    9      / Wrong 2  / N/A 3 

 

59. What kind of edit transition is it? (Circle One): 

a. Fade 
b. Cut 
c. Dissolve 

 

 

ANSWERS  Q.59.  

a. Fade 

a. Fade 

N/A 

N/A 

a. Fade 

a. Fade 

a. Fade 

N/A 

a. Fade 

c. Dissolve 

c. Dissolve 

c. Dissolve 

c. Dissolve 

c. Dissolve 

RESULTS.  Right   6      / Wrong 5   / N/A 3 

 

 

 

 

 

5. Practical experience transmitted to students  

On a scale of 1 to 5 (where 1 is very bad, and 5 is excellent), rate the following 

aspects: 
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60. How do you value the experience of ideation and creation of the short film with 

the students? (Circle One) 

1 2 3 4 5 

ANSWERS  Q.60.  
5 

5 

4 

4 

5 

4 

N/A 

4 

5 

5 

4 

4 

5 

5 

AVERAGE: 4.53 

61. How do you assess your ability to transmit to your students the skills obtained as 

a teacher in the training carried out? (Circle One) 

1 2 3 4 5 

ANSWERS  Q.61.  
4 

5 

4 

4 

3 

4 

N/A 

4 

5 

4 

3 

3 

4 

4 

AVERAGE: 3.9 

62. To what extent do you consider your students have acquired the following 

audiovisual skills?: 

62.1. Use of audiovisual language (Circle One): 

1 2 3 4 5 

ANSWERS  Q.62.1  
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4 

4 

4 

4 

5 

4 

N/A 

4 

5 

4 

4 

4 

4 

4 

AVERAGE: 4.15 

62.2 Ability to ideate an audiovisual story (Circle One): 

1 2 3 4 5 

ANSWERS  Q.33.2  
4 

4 

5 

5 

5 

4 

N/A 

4 

5 

4 

4 

4 

4 

4 

AVERAGE: 4.3 

62.3  Operation of technical equipment (Circle One): 

1 2 3 4 5 

ANSWERS  Q.62.3  
5 

4 

4 

4 

4 

4 

N/A 

4 

5 

5 

3 

3 

3 
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3 

AVERAGE: 3.9 

62.4   Shooting competences (Circle One): 

1 2 3 4 5 

ANSWERS  Q.62.4  
5 

4 

4 

4 

4 

4 

N/A 

4 

5 

5 

4 

3 

4 

4 

AVERAGE: 4.15 

62.5 Editing competences (Circle One): 

1 2 3 4 5 

ANSWERS  Q.62.5  

4 

4 

4 

4 

4 

4 

N/A 

4 

5 

5 

4 

3 

3 

3 

AVERAGE: 3.9 

63. At what level do you consider the project has contributed to the assimilation by 

the students of the importance of European values and Cultural heritage through 

cinema? (Circle One) 

 1 2 3 4 5 
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ANSWERS  Q.63. 

5 

5 

5 

5 

3 

4 

N/A 

4 

5 

5 

4 

4 

4 

4 

AVERAGE: 4.38 
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Conclusions  

The conclusions obtained in this study from the responses of the teachers involved in 

the European History Moving project are very satisfactory not only about the results of 

the experience for both students and educators, but also because there are good 

perspectives on the methodology used that can be applied in the future in the countries 

participating. The whole methodology has been welcome for the team of teachers and 

their answers confirm that films as a tool of teaching History is a good instrument that 

helps teachers to achieve better results.  

 

Election of the films to be worked with in class 

With regard to the main criteria applied in the process of choosing the films used to 

teach History in class, it has been diverse in this project. Some of the teachers have 

selected films because the audiovisual product addressed in an appropriate way the 

historical event chosen, or because the event around which the films revolved had an 

historical meaning, or because the event in question had special importance in Europe 

History, or in European civilisation. But there were other kinds of criteria. The choice 

has depended also on the values communicated in the film such as National 

identity,tolerance, solidarity or fight against totalitarianism. In other cases it depended 

on aspects such as the humor of the script or the popularity of the film, or the 

effectiveness of the scenario,  the soundtrack, the photography, or the special effects, 

that made the film interesting for students.  In some cases, the students directly chose 

the film.    

 
After the experience of using the films in class for teaching History with films chosen, 
the teachers are convinced they have made the right choice. The level of satisfaction 
is 4.7 points out of 5. They think they have applied a good criteria.    

 
 

Intellectual property rights the accomplishment of the legal 
procedure.  

 
With regard to the procedure about Intellectual property rights management, the 
conclusion is that half of the teachers involved in the project have used entire films in 
class, while the rest have used only some fragments of the films. Concerning the 
requesting of permission to the Collective Management Organisation of their country 
to use the film in class because it is about public communication, only in one case, the 
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authorization was asked. In the rest of the answers, the teachers said that they didn’t 
ask permission or simply they didn’t answer this question. 

 
About the difficulties in asking permission to the Collective Management Organisation 
in order to use the films legally in their classes, they confessed that it would be very 
complicated for them to do it. In only two cases, teachers regarded that it would be no 
problem.  
 
The access to the films studied in class was mainly from Youtube. Half of the teachers 
said that they had used only this source, while the rest of them had used their own 
material and material from the center. None of the teachers asked their students to 
look for films by their own means. In all the cases, educators had provided the material 
used in class.  
 

Results of the methodology developed 
 
According to the teacher’s perception, the methodology developed in their History 
classes in which the educators involved students in the script writing really helped to 
go deep in the historical event studied. The teachers thought that this way to teach 
contributed to reflecting and discussing in class. It was a successful activity for both 
teachers and students. They regarded that by applying this methodology, students 
improved the assimilation of the knowledge. The instructors explained that the process 
of learning the historical content using films had reached better results for the students 
than the methodologies in which they only explain theoretical content. According to 
the perception of the teachers, this experimental methodology was appropriate and 
achieved a score of 4,46 points out of 5. From this perspective, the teachers observed 
that the capacity to watch critically some Historical films had improved significantly 
among their students. This aspect was rated with 4.3 out of 5.  

 
 

In the same terms, teachers also expressed that the fact that they had included the 
audiovisual production activity in the process of learning History had been a good 
experience for their students. The teachers perceived that the audiovisual language 
was really familiar to their students. They considered that pupils master it because 
they consume a lot of audiovisual material on a daily basis. In this sense, they 
regarded that the students master the audiovisual language really well, with 4,6 points 
out of 5.  

 
Regarding the satisfaction of their students about this educational experience, they 
perceived a very good level of acceptance. In this sense the level of contentment was 
high, y 4,76 out of 5.  Concerning the work of audiovisual production in which the 
students were involved as a main part of the methodology implemented in the project, 
teachers considered that the results of the short film made together were very 
gratifying for both educators and students. This consideration was rated with 4.76 
points out of 5.  
 

European values worked 
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One of the objectives of the European History Moving project has been to work on 
European values by studying History events. Concerning the values addressed in the 
methodology applied in class,   we observe that the most important value dealt with 
was Tolerance. Following the order of reference of values provided by teachers, we 
find in second place, Solidarity. The self-awareness of being European/ European 
identity is the third value. And the fourth is Respect. In the sixth position, there are 
other values such as Equity, Fraternity, Solidarity, Fairness, National identity and 
Opening to the others/Building of relationships.  But there are more values addressed 
by some of the partners such as Knowledge of the other cultures or  Importance of the 
circulation.  

 
 

Referring to the European values, the teachers consider that the students achieved to 
assimilate and communicate these values throughout their work. They are certain that 
these European aspects were present in all the processes of learning. Teachers rated 
this aspect with 4,3 out of 5.  
 
In the view of the results obtained, teachers confirmed that the European History 
Moving project had contributed to strengthening or reinforcing European values 
among the students. This item was rated with 4,3 points out of 5. 

 
 

Facilities 
 
Concerning the provision of technical equipment in the partner’s centers, we observe 
that not all the centers had enough equipment. Even some of the schools were 
prepared for developing this kind of methodology implemented through the European 
project, others didn’t have enough audiovisual facilities to carry out the introduction of 
the films as a tool in the learning process.  

 
Perspectives and chances of implementation of the methodology in 
centers of their countries.  
 
 
It is important to know in what percentage of the subject syllabus it is possible to apply 
the methodology worked in the project. According to educators, it’s possible to use 
25% to 70% of the content. Five of the teachers were very confident and thought that 
the film tool could be applied in 70% of the content of History subject, while six of them 
thought that they could apply the methodology in 50% of the content, and only in two 
cases did they reduce the possibilities to 25%.  

 
 

In the last courses, teachers introduced films in their classes because they were 
participating in this project.  When teachers were asked about their intention to keep 
the methodology for the next course, six of them were totally sure to do it, another six 
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were interested in keeping it, and two of the educators hesitated a little. There are 
many factors that influence the possibility of using films in classes, but globally, the 
intention of teachers is to take advantage of their experience for the next course.  

 
 
The teacher’s perception about the chance of their educational system could introduce 
the methodology worked in the  European History moving project is positive. Educators 
were optimistic. They rated this possibility with 4,3 points out of 5. 
 

 
And concerning what the teachers thought about the reaction of other colleagues if 
these ones received the invitation to apply the methodology proved in our project, the 
partners regarded that this possibility would be more or less welcome.  Only in two 
cases, the score was 5, in seven other cases they rated with 4 points, and in two more, 
with 3 points.  The global answer was qualified with 4.  

  
 

In terms of the possibility to easily integrate films in the pedagogical method for 
teaching History  in the academic system of the countries involved in the project, the 
general answer was rated with 4. Four of the teachers were sure that it would be 
possible. The answer of five of them was 4 points out of 5, and for another four is 3. 

 
 

AUDIOVISUAL LITERACY  

One part of the questionnaire was planned as an exam to be taken by teachers in 

order to assess their level of knowledge around basic contents about the European 

audiovisual sector. The aim was to evaluate the level of audiovisual language literacy 

reached by the partners and applied in their History classes in which they have used 

films as a tool of training. In view of the results, the main conclusion reached is that 

the majority of teachers have assimilated globally the content taught in the different 

workshops. Regarding the perception of the teacher about the skills learned in the 

training they have attended in Athens and Perpignan, the acquisition of competencies 

was rated with 4,2 points out of 5.  

 

INTELLECTUAL PROPERTY/EUROPEAN FILM POLICIES 

Regarding the first part of the content, the teachers answered correctly to questions 

related to Creative Europe, the European Program in charge of the promotion of the 

European film industry. Referring to the audiovisual rights, they recognized that 

Copyright is the legal mechanism to protect the creators rights about their productions. 

They were also able to distinguish what kind of audiovisual products are protected by 
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Copyright, and what is the implication in terms of using this material. And they were 

right about the period of protection of the audiovisual products. They were also able 

to identify the audiovisual products protected by Creative Commons and the 

implication of this kind of licence in terms of using this material.    

 

Teachers involved in the project knew what were the functions of the agencies called 

Film Commission, although they didn’t remember if in their countries it existed this kind 

of service, and what is the difference between Film Commission and Film office.    

 

FILM CREATION PROCESS 

In this part of the assessment, teachers demonstrated a satisfactory domain of the 

different questions about films related to:  the origin of the idea in a film, the vocabulary 

and concepts such as story-line, the plot and its internal organisation, climax, the 

content of a literary script. They had just some difficulties in differentiating between the 

european “literary script” and “the american script”.  

 

SHOT AND SOUND: VISUAL AND AUDIO ELEMENTS IN FILM.  

With respect to the audiovisual language knowledge reached by the teachers, in 
general, they knew the most important aspects about the visual elements. They were 
majority able to identify a sequence and recognize different kinds of shots; they were 
able to distinguish between a statistic shot and a shot in movement; they identified 
without problems the rule of thirds. However they were a little lost in a sound field, they 
don’t know which kind of elements make up the sound track.  

FILM EDITING 

Teachers knew the function of the film editing activity and its implications on the way 
to tell stories. They also were able to identify what is the main objective of an editor.  
Although the teachers knew what was an edit transition, they had some difficulties with 
the name of some transitions.  

 

 

PRACTICAL EXPERIENCE TRANSMITTED TO STUDENTS.  
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Globally the experience of audiovisual production with students was very well 
perceived. The teachers involved in the experience of audiovisual creation with their 
students were very satisfied with the activity. They rated it with 4,53  out of 5.  

Regarding their own assessment about their capacity to teach the skills they have 
obtained, the teachers are humble about the results. They rate themself with 3.9 out 
of 5. And with reference to the student’s acquisition of skills in fields such as 
audiovisual language, ability to ideate an audiovisual story, teachers are satisfied 
because they regard that students have reached a good knowledge. Even though the 
results are smaller when we address the technical activity, such as shooting and 
editing. In this case the results don’t reach 4 points out of 5.  

 

 


